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INTRODUCTION

The rationale for this paper arises out of the concerns and needs of
English language teachers in Penang, Malaysia. In the course of
teaching both undergraduate and postgraduate teachers of English in
the English Studies Programme in the School of Humanities,
University of Science Malaysia, a number of recurrent themes have
been observed as areas of concern and as being problematic.

Between 1999 and 2002, in-service teachers were asked to list their
most common fears/ problems/ worries when confronted with having
to teach a literature component in English. They were also asked to
find out informally from their colleagues in schools answers to the
same question. There were a number of problems identified, but for
the purposes of this paper, the three most recurring themes will be
examined, and suggestions will be made for overcoming these.

PROBLEMS

The first of these problems is the confusion that seems to exist with
regard to the purpose of teaching literature in the classroom. It IS

claimed that this component
"would found the base for an appreciation of literature in
English with its concerns with humanity, values, beliefs and
customs as well as its great intellectual tradition and heights of
imagination and creativity" (Senan Ibrahim, 2000, p.l).

Thus the operational phrase would have to be "appreciation of
literature". At the same time, Senan Ibrahim also suggests that

"it is hoped that the study of the literature would enhance the
learning of the language in providing interesting language in
context for students" (p.l).

Thus, as far as these in-service teachers were concerned, one
problem was the need to accommodate language learning needs as
well as learner needs in appreciating literature, especially in the
context of English as a second language.

The second problem relates to the question of a methodology for the
interpretation of literature per se. The teachers consistently raised
the lack of 'anyone method' that could solve their problems with
regard to the interpretation of texts. In situations where university
graduates' and teachers' proficiency in English cannot be taken for
granted (Cruez, 2002), the whole approach to literary interpretation
and analysis was considered a major difficulty. The teachers found
some of the texts encountered in one of their university courses
(such as the poetry of Milton and Spencer) 'nightmarish'. One can
only sympathise with these student teachers, many of whom had
entered the degree programme for a number of diverse reasons such
as wan tin g tot a k e a b rea k fro m tea chi n g, bet t e r i n g the ms e I v e s,
accepting a scholarship with its attendant emplacement in specified
programmes and accepting the first concrete offer of acceptance from
a university. In many of these cases, the student teachers did not
realise what the programme entailed, and the level of language
competence required in order to successfully complete studies.
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The third problem follows on from the difficulties experienced in
interpreting the texts. Where the interpretation of texts in itself
becomes difficult, the teachers experienced difficulties in
discovering and developing a teaching methodology that was
consistent, and could be used to teach varieties of texts to learners
in secondary schools. Each text was seen to present 'a new puzzle' to
be solved, often requiring a different approach for interpretation. As
one of the more eloquent teachers put it,

"each text seems to work differently. In one, the main point
may be the contrast presented in feelings between two
characters. In another, it might involve issues like the
mortality of both king and man, or the arrogance of a mighty
king who is no more present, or even the way a sculptor has
tricked a king by carving cruelty into his features as in
Ozymandias. Each work has to be 'entered' differently. We
cannot teach the text as if we were teaching reading
comprehension".

While experienced teachers have come to realise that the 'one-fix-for
all-problems' solution does not exist, for less experienced teachers,
a method that works is still the desired goal in a what may be
perceived as a disorganised and problematic context such as the
world of teaching and learning.

APPROACHES TO LITERATURE

While there have been varieties of approaches to teaching
literature (Birch, 1989), Carter and Long (1991) describe three
models that are associated with specific pedagogic practices:
the cultural model, the language model and the personal growth
model.

The cultural model

The cultural model looks upon works of literature as
representing examples of the culTure of users of any specific
language. Literature is seen as "encapsulating the accumulated
wisdom, the best that has been thought and felt within a
culture" (Carler and Long, 1991:2). Thus, literature study
would provide learners with opportunities to understand and
appreciate different cultures and ideologies from their own.
Carter and Long (1991) suggest that literature is a kind of
artistic, as well as cultural heritage of human societies, and
therefore worthy of preservation and study. Such an approach
assumes that teaching a language must necessarily involve
learning the culture of the target language, and literature
provides ideal opportunities for exploration of such cultural
and linguistic worlds. Ways of behaving, world views and
patterns of socialising are encapsulated by the culture of the
society. From a teaching perspective, the approach here would
be teacher directed, and aimed at transmitting information
about the worlds presented in the texts.

Tbe language model

As the name suggests, in the language model (Carler and Long
1991:2) the emphasis is on language, rather than the literary
element per se. The argument goes that since literature is
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created from language, systematic exposure of learners to
works of literature will develop literary competence. Literary
texts provide examples of good, subtle and creative uses of the
language. The assumption is that the learners will enrich and
develop their language as a result of the exposure to such
varieties of good language use. Followers of the language
model exploit texts for the teaching of vocabulary or
structures or language manipulation.

The personal growth model

The third approach outlined by Carter and Long (1991) is the
personal growth model. The model focuses on the use of literature as
a resource for learners' personal engagement with the reading of
literary texts. Carter and Long's (1991) preference for this model is
seen in the perception that the model dichotomises "the knowledge of
and the knowledge about literature" (p. 3-4). The learner-centred
approach (Tudor, 1996), aims for the development of language
competence and literary competence of the students through pleasure
and personal fulfillment that arise out of the reading of literature.
The model aims to infuse a continuous love for literature and
appreciation of literary texts, which would continue into life, based
on selecting appealing works to which learners can respond both
linguistically and emotionally and thus be empowered(Benson and
Voller, 1997).

PRINCIPLES UNDERPINNING THE APPROACH

In view of the problems raised earlier, this paper attempts to
triangulate a number of issues connected with education, English
language teaching and the teaching of literature in English
simultaneously. These issues are a:

pedagogic principle,
philosophic concepl, and
methodology.

The pedagogic principle:

It is suggested lhat we need to make a distinction between English
Language Teaching (ELT) and English Literature Teaching (ELT) out
of necessity. The necessity arises out of differences in English
language proficiencies and abilities among our pupils and students.
ELT, as the term suggests, deals with a greater focus on language,
and developing learners' linguistic abilities. ELT, on the other hand,
is concerned with teaching literature (as it has been understood)
traditionally, and is concerned with the understanding, interpretation
and appreciation of texts. It would also be concerned with the
development of love of literature and growing emotionally and
psychologically through opportunities for responses to literature.

The distinction is called for due to the fact that while ELT deals
with language development, ELT traditionally assumes a degree of
language proficiency and competence in learners in approaching
literature. This distinction does not necessarily imply that language
and literature are different or employ different materias. It may be
best to make the point that texts for language studies and literature
studies can be seen to represent different examples of language
content and use (Widdowson, 1975). Literature and literary language
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