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PEMBANGUNAN DAN PENILAIAN MODUL MUZIK KEBUDAYAAN CINA

TERHADAP KOGNISI BUDAYA CINA, MOTIVASI PEMBELAJARAN DAN

KEBOLEHSESUAIAN SILANG BUDAYA DALAM KALANGAN PELAJAR

TAHUN PERTAMA DARI NEGARA-NEGARA ‘BELT AND ROAD’ DI KOLEJ

VOKASIONAL TINGGI CHINA

ABSTRAK

Kajian ini membangunkan modul muzik budaya Cina untuk menyelesaikan

masalah utama tahap rendah kognisi budaya Cina, motivasi pembelajaran dan

kebolehsuaian silang budaya yang dihadapi oleh pelajar baru dari negara 'The Belt and

Road' di kolej vokasional tinggi Cina. Untuk membangunkan modul, temu bual satu

sama satu dengan dua guru kursus budaya Cina dan 12 pelajar baru dari negara 'The Belt

and Road' telah dijalankan untuk mengumpul maklumat berkaitan latar belakang budaya

pelajar baru dan modul muzik Cina semasa. Model ASSURE telah digunakan untuk

membangunkan proses pengajaran dan Prinsip Pengajaran Merrill digunakan untuk

membuat rancangan pengajaran yang berkesan bagi modul yang dibangunkan. Buku teks

‘Pengetahuan Umum Budaya Cina’ telah dipilih untuk mengajar modul yang

dibangunkan. Manakala buku teks muzik pengajian tinggi ‘Chinese Music History’ pula

sebagai rujukan untuk menerangkan secara mendalam tentang muzik dan budaya Cina

dalam pengajaran. Kandungan pengajaran modul yang dibangunkan termasuk muzik

klasik Cina, muzik tradisional Cina, muzik moden Cina, muzik pop Cina. Penyelidikan

kuasi eksperimen telah dijalankan untuk menilai kesan modul yang dibangunkan.

Persampelan pelbagai peringkat telah digunakan dalam kajian ini. Penyelidik memilih



xxii

empat kolej vokasional tinggi secara rawak di Wilayah Sichuan, China. 106 pelajar baru

dari negara 'The Belt and Road' yang menyertai kolej vokasional tinggi dibahagikan

kepada dua kumpulan. Setiap kumpulan mempunyai 53 pelajar baru. Kumpulan kawalan

mempelajari modul semasa dan kumpulan eksperimen mempelajari modul yang

dibangunkan. Kedua-dua kumpulan mempelajari modul dalam talian oleh Tencent

Meeting APP selama 12 minggu. Dua orang guru kursus budaya Cina dengan latar

belakang akademik dan pengalaman kerja yang sama telah dipilih daripada kolej

vokasional tinggi yang mengambil bahagian untuk mengajar modul yang berbeza. Bagi

memastikan guru memahami sepenuhnya cara mengajar modul yang dibangunkan,

latihan mengajar selama dua minggu telah dijalankan sebelum pengajaran modul. Soal

Selidik Kognisi Budaya Cina, Soal Selidik Motivasi Pembelajaran dan Soal Selidik

Adaptasi Silang Budaya telah dihantar kepada pelajar baru dalam talian sebelum dan

selepas pelaksanaan modul, yang mengandungi soalan Skala Likert Lima mata dan

soalan penghakiman. Statistik deskriptif dan statistik inferensi digunakan untuk

menganalisis data kuantitatif soal selidik untuk membandingkan dan mengetahui

perubahan pelajar baru dalam dua kumpulan. MANCOVAmenunjukkan perbezaan yang

signifikan dalam kognisi budaya Cina, motivasi pembelajaran dan kebolehsuaian silang

budaya antara skor min dua kumpulan. Penemuan menunjukkan bahawa modul yang

dibangunkan adalah lebih berkesan daripada modul semasa untuk meningkatkan kognisi

budaya Cina, motivasi pembelajaran dan kebolehsuaian silang budaya pelajar baru dari

negara 'The Belt and Road' di kolej vokasional tinggi Cina.
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THE DEVELOPMENT AND EVALUATION OF A CHINESE CULTURAL

MUSIC MODULE ON CHINESE CULTURE COGNITION, LEARNING

MOTIVATION AND CROSS-CULTURAL ADAPTABILITY AMONG THE

FRESHMEN FROM ‘THE BELT AND ROAD’ COUNTRIES IN CHINA’S

HIGHER VOCATIONAL COLLEGE

ABSTRACT

This study developed a Chinese cultural music module to solve the main problems

of low level of Chinese culture cognition, learning motivation and cross-cultural

adaptability faced by freshmen from ‘the Belt and Road’ countries in Chinese higher

vocational colleges. For developing the module, one-to-one interviews with two Chinese

culture course teachers and 12 freshmen from ‘the Belt and Road’ countries were

conducted to collect related information on the cultural backgrounds of freshmen and

current Chinese music module. Besides, ASSURE Model was applied to develop the

teaching process and Merrill’s Principles of Instruction was used to make the effective

teaching plan of developed module. In addition, the textbook ‘General Knowledge of

Chinese Culture’ was selected to teach the developed module. Meanwhile, the higher

education music textbook ‘Chinese Music History’ was as a reference for explaining

deeply about Chinese music and culture in teaching. The teaching content of developed

module included Chinese classical music, Chinese traditional music, Chinese modern

music, Chinese pop music. Quasi-experimental research was conducted to evaluate the

effect of developed module. Multi-stage sampling was used in this study. Researcher

randomly selected four higher vocational colleges in Sichuan Province of China. 106
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freshmen from ‘the Belt and Road’ countries in participating higher vocational colleges

were divided into two groups. Each group had 53 freshmen. Control group learned

current module and experimental group learned developed module. Both groups learned

module online by Tencent Meeting APP for 12 weeks. Two Chinese culture course

teachers with similar academic background and working experience were selected from

the participating higher vocational colleges to teach the different modules. To make the

teacher fully understand how to teach the developed module, two weeks teaching

training was carried out before module teaching. Chinese Culture Cognition

Questionnaire, Learning Motivation Questionnaire and Cross-Cultural Adaptation

Questionnaire were sent to freshmen online before and after module implementation,

which contained Five-point Likert Scale questions and judgement questions. Descriptive

statistic and inferential statistics were used to analyze the quantitative data of

questionnaires for comparing and finding out freshmen’s changes in two groups.

MANCOVA showed significant differences in Chinese culture cognition, learning

motivation and cross-cultural adaptability between two groups' mean scores. Findings

indicate that developed module is more effective than current module to improve

Chinese culture cognition, learning motivation and cross-cultural adaptability of

freshmen from ‘the Belt and Road’ countries in Chinese higher vocational colleges.
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CHAPTER 1

INTRODUCTION

1.1 Introduction

Two thousand years ago, ‘Silk Road Economic Belt’ and ‘Maritime Silk Road’ are

two roads to connect China with other countries in Asia, Africa and Europe in terms of

economic and cultural exchanges (Chen, 2021). Based on these two important ancient

roads, Chinese government puts forward ‘Silk Road Economic Belt’ and the ‘21st

century Maritime Silk Road’ cooperative initiative in 2013, which could be named as

‘the Belt and Road’ initiative (‘the Belt and Road’ abbreviated as ‘B&R’) (Ge et al.,

2021).

The ‘B&R’ initiative is a mutually beneficial initiative, which aims to promote

economic prosperity and strengthen exchange between China and different civilizations

of countries along the two routes (Wang, 2020). According to the data provided in

official BELT AND ROAD PORTAL website, China has signed ‘B&R’ cooperation

agreements with 151 countries at the end of 2022. Those countries could be called as

‘B&R’ countries (Zhao, 2016), such as Thailand, Brunei, Turkey, Israel, India and Nepal

(Zhang, 2022).

Under the ‘B&R’ initiative, China promotes to sharing of high-quality educational

resources with ‘B&R’ countries and trying to build China into a popular destination for

students from ‘B&R’ countries (Ding & Zhao, 2018). Many Chinese higher vocational
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colleges begin to focus on carrying out degree education and short-term training for

students from ‘B&R’ countries (Yu, 2019).

In recent years, more and more students from ‘B&R’ countries come to Chinese

higher vocational colleges for studying (Yun & Zhu, 2017). Most of the freshmen from

‘B&R’ countries in Chinese higher vocational colleges have low level of Chinese culture

cognition, learning motivation and cross-cultural adaptability (Chen, 2017).

For solving the problems ‘B&R’ students encountered and achieving talent training

objective, Chinese higher vocational colleges offer Chinese culture course to freshmen

from ‘B&R’ countries under the requirement of Ministry of Education of the People’s

Republic of China from 2018 (Huang et al., 2020). As a part of Chinese culture course,

Chinese music module aims to improve ‘B&R’ freshmen’s Chinese culture cognition

and cross-cultural adaptability, which is helpful for them to adapt into campus and

society smoothly in China (Wang & Li, 2020). In addition, learning motivation directly

affects learning behavior of freshmen and their learning effective of Chinese music

module. It is necessary to improve freshmen’s learning motivation to make them study

the module hard (Chen, 2020).

At present, the teaching contents of Chinese music module are randomly selected

online by most teachers without systematic and comprehensive guidance. Meanwhile,

the teaching method and teaching process are completely dominated by teachers’

preferences (Zhang et al., 2018). The development of Chinese music module is in a state

of ‘natural growth’ (Wang, 2013).
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The ‘B&R’ initiative provides opportunities to curriculum development and

proposes higher requirements for international education of Chinese higher vocational

colleges (Zhang & Fei, 2018). For achieving better teaching effectiveness, this study

proposes to develop the current Chinese music module in Chinese higher vocational

colleges. The new module could be named as Chinese cultural music module, which is

evaluated in the aspects of enhancing Chinese culture cognition, learning motivation and

cross-cultural adaptability among the freshmen from ‘B&R’ countries. State Council of

the People's Republic of China put forward that Sichuan Province is an important

province for cooperation with the ‘B&R’ countries (Jian et al., 2023). This study will

conduct module implementation and examine the teaching effectiveness of Chinese

cultural music module in higher vocational colleges in Sichuan Province.

1.2 Background of the Study

1.2.1 ‘The Belt & Road’ Initiatives

The ‘Silk Road Economic Belt’ and the ‘Maritime Silk Road’ are ancient land

economic route and maritime commercial trade route that originated in ancient China

and connected Asia, Africa and Europe. In the Han Dynasty of China, Emperor Wu sent

Zhang Qian to the western regions for establishing cooperative relations. The route

started from today's Xi’an City of China, passed through Central Asian countries,

Afghanistan, Iran, Iraq, Syria and finally reaching Ancient Rome, which could be called

as ‘Silk Road Economic Belt’. Since 138 B.C., China has closer ties and more frequent

trade with Central Asia, West Asia and even African and European countries (Chen,
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2020). Besides, ‘Maritime Silk Road’ is the route of Zheng He’s voyage to visit other

countries from 1405 to 1433, which marks the golden age of economic, political and

cultural exchanges between China and West Asia, North Africa and southern Europe

(Teng, 2019).

Chinese government puts forward the ‘B&R’ initiative in 2013 based on the

concept and route of ancient ‘Silk Road Economic Belt’ and ‘Maritime Silk Road’ (Yin

& Li, 2020). There are five major projects in ‘B&R’ initiative: Road Connection,

Smooth Trade, Financial integration, Policy Coordination and Closer People to People

Ties (Chen, 2020).

International education cooperation is an important part of ‘Closer People to People

Ties’ in ‘B&R’ initiative, which is the cultural foundation for building ‘B&R’ initiative

and written into ‘B&R’ agreement (Li & Yang, 2019). ‘B&R’ initiative provides a great

opportunity to promote the opening up, exchange and cooperation of international

education between China and ‘B&R’ countries (Li, 2021). In 2015, Ministry of Foreign

Affairs of the People’s Republic of China and Ministry of Commerce the People’s

Republic of China jointly issued ‘Vision and Action to Promote the Construction of the

Silk Road Economic Belt and the Maritime Silk Road in Twenty-first Century’ (Wang,

2015). It emphasizes accelerating in-depth cultural exchanges, academic exchanges and

talent exchanges between China and ‘B&R’ countries, which further promotes the

development of ‘B&R’ initiative (Ying & Sheng, 2020).

According to the ‘B&R’ initiative, Chinese government has increased its support

and set up ‘B&R government scholarship’ for 50000 students from ‘B&R’ countries
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(Song, 2019). It attracts more students from ‘B&R’ countries to come to China for

studying and the number increased significantly, which reached 207, 746 by the end of

2019. Students from ‘B&R’ countries accounts for 54.1% of the total number of foreign

students in China (Li, 2021). Meanwhile, 54.6% of the students from ‘B&R’ countries

come to China for higher education (Liu, 2021). For instance, Sichuan Province of

China provided professional short-term training and trained 2,000 talents from ‘B&R’

countries in 2018. Fujian Province of China has established sister cities with provinces

and cities in 43 ‘B&R’ countries to further expand educational cooperation (Huang &

Luo, 2022).

1.2.2 Chinese Higher Vocational College in ‘B&R’ Initiative

According to the ‘B&R’ initiative, the Chinese Ministry of Education issued

‘Construction Promotion of the Belt and Road Education’ in 2016. It shows that China

will comprehensively promote the accelerated development of international education

with ‘B&R’ countries (Ma & Li, 2018).

Therefore, based on the international education orientation of Chinese Ministry of

Education under the ‘B&R’ initiative, many Chinese higher vocational colleges begin to

enroll a large number of students from ‘B&R’ countries (Sun, 2021). The latest data of

2019 China Higher Vocational Education Quality Annual Report shows that Chinese

higher vocational colleges mainly recruit foreign students in ‘B&R’ countries. The

forms of mutual visits and studying are diverse. The number of full-time students and
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part-time students from ‘B&R’ countries in Chinese vocational colleges are both

increasing (Bai & An, 2020).

Under the background of ‘B&R’ initiative, the overall goal of educating students

from ‘B&R’ countries in Chinese higher vocational colleges is ‘Combined with

professional knowledge education and the practical training to cultivate international

high-quality technical and skilled talents with excellent Chinese for ‘B&R’ countries’

economic development’ (Zhou & Yang, 2019). In the education cooperation form for

students from ‘B&R’ countries, Chinese higher vocational colleges mainly combine

‘diploma education’ with ‘training education and short-term exchange education’, so as

to improve the quality and efficiency of talent training (Li, 2019).

For example, there were 68 higher vocational colleges in Sichuan province of

China, of which 21 had close education cooperation with ‘B&R’ countries as of June

2019. International education partners are mainly distributed in Asia, such as Malaysia,

South Korea, Singapore, Thailand and so on. In terms of cooperation content, it mainly

includes degree education for students, short-term skill training and academic exchange

between teachers (Pu et al., 2019).

For talent training of students from ‘B&R’ countries, many Chinese higher

vocational colleges still apply traditional teacher-centered approach with only explaining

the knowledge in the textbooks. The teaching method is needed to be improved for

meeting the requirement and promoting the development of ‘B&R’ initiative (Liu, 2019).
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1.2.3 Freshmen from ‘B&R’ Countries in Chinese Higher Vocational Colleges

Under the ‘B&R’ initiative, more and more students from ‘B&R’ countries to study

in Chinese higher vocational colleges. In 2019, about 98% of foreign students in Chinese

higher vocational colleges come from ‘B&R’ countries (Li, 2021). They are eager to

learning Chinese language, Chinese culture and acquiring advanced skills (Yang & Xiao,

2019).

In order to provide more learning opportunities for students from ‘B&R’ countries,

Chinese higher vocational colleges generally have low entry requirements for them. As

long as students have a high school diploma, there are no other academic requirements,

such as grade point average, Chinese language level (Gu, 2022).

Therefore, freshmen from ‘B&R’ countries in Chinese higher vocational colleges

are generally with high school diploma only and aged 18 or above (Ma & Chen, 2019).

They are the students who studying in the first academic year in China. Chinese culture

course and Chinese language course are the two main courses they learned during this

year.

For many ‘B&R’ freshmen in Chinese higher vocational colleges, it is their first

time to China or even their first time to go abroad (Zhang & Wang, 2018). They need to

know how to adapt to the cross-cultural environment quickly and learn the local culture

knowledge with strong learning motivation, which could make them better live and

study in China (You & Yang, 2022).

At present, the students from ‘B&R’ countries who studying in China come from

more than 60 countries in Asia, Africa and Europe. The more countries involved, the
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more complex the culture differences will be (Wang, 2020). The culture backgrounds of

freshmen from ‘B&R’ countries are different, and their personal habits, lifestyles and

cultural taboos are special (Zhu & Dong, 2021). Therefore, after students from ‘B&R’

countries gather in China, many problems will arise due to this different culture

backgrounds.

In this research, it focuses on the impact of different cultures on learning habits.

Generally speaking, because the geographical location is relatively close, compared with

European and African students, the cultural background of ‘B&R’ freshmen from Asia is

relatively close to Chinese culture (Lin & Chen, 2018). Some Asian students have been

taught to be modest and implicit since childhood, such as Thai students. They are

unwilling to express their inner feelings directly. They choose not to ask questions when

they encounter problems in learning, which lead to the poor effect of learning in China

(Zhao, 2016). Besides, some foreign students, such as those from Central Asia, take the

initiative to interact with Chinese teachers. They are obviously unhappy with the lack of

interactive teaching methods, and even refuse to complete some learning tasks (Wang &

Wang, 2021).

Moreover, Europe is far away from China and has great differences in cultural

customs and cognitive concepts, resulting in difficultly adaptation to life in China.

European education emphasizes self-expression. European students are more optimistic

about their learning ability. For example, by comparing the level of understanding of

teaching content among foreign students in several universities in Xi'an province of

China, the average score of European students is 7.19, which is higher than that of Asian
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students by 5.62. The foreign students from Europe have better learning results in China

(Wang, 2019)

In addition, many ‘B&R’ students from African countries do not adapt to the

Chinese teaching methods due to the great differences in cultural customs and values.

Their psychological expectations for learning in China deviate from the actual situation.

The lack of interactive output of a large amount of knowledge content leads to their low

learning motivation (Xu, 2020). Some of them are even absent from class or arrive late

(Hong et al., 2019).

Chinese higher vocational colleges have relatively less experience in teaching

foreign students than Chinese colleges and universities (Pan, 2021). Compared with

students from ‘B&R’ countries who study in colleges and universities of China, ‘B&R’

freshmen obtain limited help from Chinese higher vocational colleges to improve their

Chinese culture cognition, cross-cultural adaptability and learning motivation (Du, 2019).

Therefore, in the face of conceptual differences arising from different culture

backgrounds, teachers should face up to these cultural differences with an equal and

inclusive attitude and respect the values and cultural beliefs of freshmen from ‘B&R’

countries. Meanwhile, teachers should strengthen communication with freshmen from

‘B&R’ countries, understand their cultural background, and strive to create a

harmonious class and campus atmosphere (Lu, 2019).
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1.2.4 The Current Chinese Music Module in Chinese Higher Vocational Colleges

As the number of international students is growing rapidly in many countries,

culture differences and difficult cross-cultural communication need a method to help

international students adapt into a new academic and social environment. Educators

across the world have called for curriculum development and implementation in this

globalized world (Cheung & Wong, 2012). Effective culture teaching for international

students becomes more and more important (Lu et al., 2016). For example, Leinonen

(2018) applied integrate learning, cultural adjustment and student development theories

into the curriculum to provide a basis for developing international student cultural

acclimation course. After international students completed this course in their first

semester at a university in the United States. university, they had more comfortable and

successful living in the U.S..

In 2018, Ministry of Education of the People’s Republic of China issued ‘The

Quality Standard of Higher Education for International Students in China’. It requires

that Chinese culture course should be provided to foreign students who are under higher

education. Therefore, it is the first time that Chinese culture course as a compulsory

course for freshmen from ‘B&R’ countries in Chinese higher vocational colleges (Ge &

Li, 2019). This course aims to improve ‘B&R’ freshmen’s Chinese culture cognition and

cross-cultural adaptability by actively learning Chinese culture (Zhang, 2021).

The culture course includes Chinese history module, Chinese literature module,

Chinese sports module, Chinese music module and etc.. Chinese music module is one of

the most favorite modules to freshmen (Zhao & Luo, 2019). The existing Chinese music
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module mainly refer to applying a variety of classroom activities with cross-cultural

exchanges to make freshmen from ‘B&R’ countries in China systematically and

effectively realize the humanistic and aesthetic characteristics of Chinese music, so that

they can learn the knowledge of Chinese culture actively and enhance their Chinese

culture cognition (Jiao, 2020).

For the teaching method, teacher-centered approach is widely applied in existing

Chinese music module. It shows that the time and activities for freshmen to participate

in class and interact with teacher or classmates are limited. Many teachers are more

concerned about freshmen remembering what they have learned than applying

knowledge. Teachers generally adopt PowerPoint to teach ‘B&R’ freshmen without

pictures or videos. As ‘B&R’ freshmen come from different countries, they have

different culture backgrounds including different way of thinking and learning habits.

Some Chinese higher vocational colleges are beginning to realize that it is necessary to

find more suitable teaching method for teaching ‘B&R’ freshmen (Meng, 2021).

For the teaching content in Chinese music module, it mainly covers Chinese

classical music, Chinese traditional music, Chinese modern music and Chinese pop

music (Zhu & Zhu, 2021). Chinese culture course textbooks are increasing fast and the

total number is more than 150 under the ‘B&R’ initiative, the selection of textbook has a

great impact on the teaching effect (Liu & Li, 2020). In terms of readers, foreign

students with middle and senior Chinese language level are treated as the main readers,

such as ‘Chinese Culture’ written by Han Jiantang in 1999 (Liu, 2018). Besides, in terms

of content, the most textbooks mainly introduce Chinese ancient culture. There are a few

textbooks pay attention to Chinese culture in modern society. For example, ‘Talking
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about Chinese Culture (2nd Edition)’ written by Wu Xiaolu and Cheng Zhaohui in 2008

and ‘Chinese Traditional Culture and Modern Life’ written by Zhang Ying and Jin

Shunian in 2003 explain deeply about how to use Chinese culture to communicate with

Chinese people in modern daily life. In addition, in terms of publishing languages, the

most textbooks are mainly in Chinese with a small amount of English notes, such as

‘China Panorama’ (Guo et al., 2011).

Hu and Yuan (2012) surveyed a total of 200 foreign students in major universities

in Guangzhou city of China. The study found that 88.88% of foreign students said they

liked Chinese music very much, but only 16.16% said they could basically understand

the meaning and culture behind Chinese music. It shows that many freshmen from

‘B&R’ countries are very interested in Chinese music, but they know little about the

relevant Chinese culture involved in Chinese music.

For improving the teaching effectiveness of Chinese music module, it is necessary

to develop this module by using appropriate teaching method and comprehensive

teaching content. Based on that, Chinese culture cognition, learning motivation and

cross-cultural adaptability of freshmen are expected to be enhanced.

1.2.5 Chinese Culture Cognition of Freshmen from ‘B&R’ Countries in Chinese

Higher Vocational Colleges

Culture is depended on human capacity and shaped by environmental constraints

and affordances (Patel, 2018). Different ecologies have framed the evolutionary and

historical emergence of myriad varieties of cultural expression (Cross et al., 2013). Due
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to the ‘B&R’ initiative is a state project, Chinese culture in this study focuses on culture

of China state behind Chinese music, including values and nonverbal behaviors,

traditional festival, etiquette, marriage and minority customs in China.

Culture cognition refers to the process that people understand culture by acquiring

knowledge, applying knowledge or processing information (Bao, 2011). Bloom (1989)

believes that cognition process is the mutual integration of new knowledge and old

knowledge, which starts from memory of knowledge, then develops to further

understanding and analyzing knowledge, and finally tests the improvement of cognition

through evaluation. It can be divided into six levels: remembering, understanding,

applying, analyzing, evaluating, creating (Bloom, 1956).

Freshmen from ‘B&R’ countries in Chinese higher vocational college have

completely different cultural backgrounds (Miao, 2022). The differences between their

own culture and Chinese culture lead them difficult to understand Chinese culture. Most

of them are generally with low level of Chinese culture cognition (Wang, 2019).

The Chinese culture course is the primary course for freshmen from ‘B&R’

countries to learning in China (Lu, 2015). As an important part of this course, a good

Chinese music module is expected to help them understand Chinese culture deeply and

finally improve their culture cognition (Zhang, 2020). In Chinese music module,

freshmen’s Chinese culture cognition could be reflected in the culture cognition of

Chinese classical music, Chinese traditional music, Chinese modern music and Chinese

pop music (Yu & Yan, 2022). Chinese culture cognition can give freshmen strong sense

of belonging, that will make their study and life in China more smoothly (Tao & Feng,
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2020). Zhu and Yao (2019) conducted a cultural cognition survey of 286 foreign

students in Shanghai. The results show that their cognition of Chinese culture is mainly

concentrated in Chinese history, Chinese food, Chinese Kungfu and so on, while their

cognition of other arts such as music is relatively low.

For improving Chinese culture cognition of students from ‘B&R’ countries, the

teaching method of current Chinese music module is necessary to be adjusted

appropriately (Chen, 2022). It needs to consider the cultural characteristics of ‘B&R’

students as much as possible and increase interactive activities in class, such as practice,

performance and music appreciation (Guo, 2021).

Besides, the teaching content of Chinese music module needs to contain Chinese

music and Chinese culture to enhance Chinese culture cognition of ‘B&R’ students

(Cheng, 2022). Chinese music is bound to tell stories about Chinese history and culture.

Choosing Chinese music that can not only represent Chinese music characteristics, but

also resonate with different cultural learners to learn and tell the connotation of Chinese

culture. The teaching of Chinese music needs to be fully combined with the Chinese

culture behind the music, so that students from ‘B&R’ countries can have a deeper

understanding of Chinese music culture and effectively stimulate their interest in

learning Chinese music module (Yang, 2018). Chinese music module plays a key role in

shaping freshmen’s Chinese culture cognition and enhancing their learning motivation

(Du, 2020). Based on that, freshmen learn Chinese culture actively to make the culture

truly spread and exchange between each other (Zhang, 2019).
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1.2.6 Learning Motivation of Freshmen from ‘B&R’ Countries in Chinese Higher

Vocational Colleges

Learning motivation refers to a kind of dynamic tendency to trigger and maintain

students' learning behavior and make it to a certain academic goal (Tu & Zhang, 2021).

It is an important factor affecting behavior and achievement in learning (Mei, 2022).

Weiner (1986) believes that everyone tries to explain and analyze the reasons of their

behaviors in terms of ability, effort, task difficulty, luck, physical and mental condition,

and external environment. Therefore, learning motivation is a key for freshmen to learn

Chinese music module well.

At present, many freshmen from ‘B&R’ countries in China are lacking of learning

motivation (Lan, 2022; Zhu, 2017). It even led to some of them being late for the class,

leaving early and being absent from the class during their study in Chinese higher

vocational colleges (Bo et al., 2022). Teng, Yang, Yuan and Li (2017) found that

Chinese music is one of the most attractive area for ‘B&R’ students to learn Chinese

culture after analyzing more than 3,100 questionnaires answered by young people from

‘B&R’ countries. It reflects that Chinese music module plays a great role in stimulating

freshmen’s interest and motivation in learning.

Through literature review and interviewing foreign students, Huang (2022) pointed

out that teaching effectiveness of current Chinese culture course including Chinese

music module need to be improved by helping freshmen to increase their learning

motivation, so as to promote their in-depth learning of Chinese culture and finally

improve their Chinese culture cognition. The current Chinese music module has little
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help to improve learning motivation of freshmen from ‘B&R’ countries (Lv, 2020).

Teachers mostly apply teacher-centered teaching method by introducing basic

knowledge of music without guiding students to explore Chinese culture around music

in depth (Du, 2017).

Previous research shows that good teaching methods and contents can help students

enhancing their learning motivation (Xia et al., 2022; Qiu & Lu, 2020). The selection of

teaching content and the arrangement of teaching process are completely dominated by

teachers, which need to be further improved for achieving better teaching effectiveness

and improving learning motivation of students from ‘B&R’ countries (Wei & Zeng,

2019). Chinese music including Chinese classical music, Chinese traditional music,

Chinese modern music and Chinese pop music from ancient time to modern time has a

very important impact on improvement of students’ learning motivation (Xiang, 2016).

Teachers need to pay equal attention to teaching these four parts in Chinese music

module (Zhang, 2021).

It is necessary for teachers to optimize the teaching methods and expand the

teaching content of Chinese music module. In this way, freshmen’s motivation in

learning Chinese music and the culture behind music will be improved. It has a positive

impact on broadening freshmen’s cultural horizons and enhancing their cross-cultural

adaptability (Guan, 2022).
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1.2.7 Cross-cultural Adaptability of Freshmen from ‘B&R’ Countries in Chinese

Higher Vocational Colleges

Cross-cultural adaptability refers to the tendency to maintain individual’s own

traditional culture and the tendency to communicate with other cultural groups (Kelley

& Meyers, 1995, Berry, 1980). High cross-cultural adaptability can increase mutual

understanding, expand mutual respect and extend the space of mutual acceptance (Li &

Li, 2020). John Berry believes that the high cross-cultural adaptability is Integration

Mode, followed by Separation Mode, Assimilation Mode and Marginalization Mode

(Gao et al., 2017). Integration Mode shows that individual actively learn other culture

and maintain their own culture in new environment (Berry, 1997). Therefore, ‘B&R’

freshmen need to learn their own culture and Chinese culture for achieving high cross-

cultural adaptability.

In recent years, cross-cultural adaptability of foreign students has gradually

attracted people’s attention (Li, 2019). Four dimensions including metacognition,

cognition, motivation and behavior are widely used to analyze the cross-cultural

adaptability of foreign students and understand their responses to external culture in

different cultural environments (Earley & Ang, 2003). In detail, metacognitive

dimension reflects whether students can recognize the similarities and differences

between different cultures and whether they are able to adjust and check the accuracy of

their cultural knowledge when they interact with people from different cultures.

Cognitive dimension focuses on cultural knowledge students obtained. Motivational

dimension covers that whether students are confident to socialize with people from

different cultural backgrounds and deal with the stress in cross-cultural environment.
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Behavioral dimension shows the verbal and nonverbal behaviors of students changed in

cross-cultural communication (Zhong & Ren, 2021).

As increased students from ‘B&R’ countries to study in Chinese higher vocational

colleges with totally different cultural background and education environment, how to

improve cross-cultural adaptability of freshmen is the primary challenge to Chinese

higher vocational colleges (Mu et al., 2020). Their cross-cultural adaptability directly

affects their learning and living in China (Tan, 2020). Freshmen from ‘B&R’ countries

often tend to communicate with students of the same nationality, culture, and language

in China (Liu & Qian, 2020). Their cross-cultural adaptability needs to be enhanced

(Wang, 2019). A good Chinese culture course with effective teaching method and

attractive content will actively improve their cross-cultural adaptability (Liu et al., 2020).

As a part of Chinese culture course, Chinese higher vocational colleges provide

Chinese music module to cultivating freshmen’s comprehensive ability and cross-

cultural adaptability (Wang, 2020). Music has a strong cross-cultural artistic

characteristic and could reduce students' psychological pressure in a cross-cultural

environment (Sun & Jiang, 2010). The current teaching content and methods affect the

enhancement of freshmen’s cross-cultural adaptability greatly (Yang, 2020).

Teachers need to increase students’ cross-cultural communication and relieve their

pressure in cross-cultural environment by choosing effective teaching method in Chinese

music module (Li & Zhu, 2021; Wang, 2020). Besides, it is necessary to emphasize on

the introduction of Chinese culture behind Chinese classical music, Chinese traditional

music, Chinese modern music and Chinese pop music to enrich teaching content and
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help students adapt into China (Xiong, 2019). Based on that, students are able to further

enhance their acceptance of Chinese culture and improve their cross-cultural adaptability

(Li, 2019). Therefore, for enhancing the cross-cultural adaptability of freshmen

efficiently, Chinese music module is necessary to be improved.

1.3 Problem Statement

Freshmen from ‘B&R’ countries in Chinese higher vocational colleges are

obviously different from the undergraduates and postgraduates from ‘B&R’ countries

who study in China. The former face much more serious problems in Chinese culture

cognition, learning motivation and cross-cultural adaption (Fu et al., 2020).

Firstly, freshmen from ‘B&R’ countries in China do not have enough cognition of

Chinese culture (Huang et al., 2018). Many of them know little or only know the surface

of Chinese culture, but do not have enough understanding of the internal spiritual

essence of Chinese culture, which hinders the actual cultural exchange (Tang, 2020). As

most of the freshmen from ‘B&R’ countries are young and between the age of 18 and 25

years old, Jiang (2021) found that the culture cognition of 26-30 years old foreign

students is higher than that of 18-25 years old foreign students based on a research about

foreign students in Zhangjiakou city of China.

Secondly, many freshmen from ‘B&R’ countries in China have low learning

motivation and interest. They lack the enthusiasm to participate in culture learning and

exchange activities, resulting in their low level of understanding of Chinese culture and

lack of cross-cultural ability. At the same time, the academic difficulties caused by
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language barriers make them lose their original learning interest and motivation (Shen,

2018). The non-interactive teaching method in Chinese higher vocational colleges

decreases the learning motivation of freshmen, which is reflected in the low attendance

rate and bad learning effectiveness.

Thirdly, when students from ‘B&R’ countries first come to China, they may be at a

loss in the face of a completely strange society culture (Gao & Ma, 2018). The lack of

cross-cultural adaptability makes them fall into a passive situation (Duan & Hao, 2022).

Different teaching methods in Chinese higher vocational colleges make it difficult for

them to adapt. They are not willing to actively communicate with Chinese teachers or

students and do not take the initiative to ask Chinese teachers or students for help in case

of difficulties. When they meet difficulties in learning of the unfamiliar environment,

they are prone to depression (Hou, 2020). It prevents the development of their cross-

cultural adaptability and leads many psychological problems to some of them (He et al.,

2020). Over time, freshmen will approach marginalization and automatically isolate

themselves from Chinese society, resulting in certain psychological pressure (Wu, 2021).

Different culture backgrounds lead to different learning habits. The non-interactive

teaching methods of Chinese higher vocational colleges affects freshmen from ‘B&R’

countries to achieve good learning results (Yang, 2021). Some of them do not know how

to communicate with Chinese teachers when they have questions in class (Sun, 2020).

Some students lose their learning motivation because they are not able to be adapted into

teaching methods in China. They are prone to being late for class or absenteeism (Sun,

2018). Therefore, an effective culture curriculum is needed to improve their learning

results and make them integrate into campus life more smoothly (Ma et al., 2018).
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Chinese music is an indispensable part of Chinese culture, which could enable

foreign students to better experience and understand China (Zhang, 2020). Effective

Chinese music module is conducive to eliminating the adverse effects of cultural

differences and promoting the Chinese culture cognition of students from ‘B&R’

countries (Zhang, 2020). However, many Chinese higher vocational colleges lack the

ability to teach foreign students (Huang & Ma, 2019). According to the survey result of

the problems existing in Chinese music module in Chinese higher vocational colleges,

59.18% of students said that the teaching content of music they received was boring and

monotonous. Meanwhile, 31.63% students said that the teaching method of music was

not attractive (Chu et al., 2020). Although Chinese music module has been set up for

freshmen from ‘B&R’ countries in Chinese higher vocational colleges, the current

module is not effective to solve the problems freshmen faced.

Firstly, the use of teaching textbooks is different in teaching Chinese music module.

Some teachers has even no textbook and only download some related contents they like

online to teach (Zhu, 2019). Therefore, different Chinese higher vocational colleges

have different teaching contents in Chinese music module (Zhu, 2020). With the

development of ‘B&R’ initiative, a large number of Chinese culture textbooks have

sprung up to meet the current culture teaching needs (Gong, 2019). The content of

Chines music module mainly consists of four parts: Chinese classical music, Chinese

traditional music, Chinese modern music and Chinese pop music (Jia, 2020). However,

some textbooks lack complete and systematic explanation of knowledge in Chinese

music module (Li, 2015). Although Chinese higher vocational colleges offer Chinese

music module for students from ‘B&R’ countries, the teaching content is unable to
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introduce Chinese music and Chinese culture comprehensively and deeply (Shen, 2020).

Many teachers only focus on playing Chinese music to freshmen for listening without

explaining the Chinese culture behind music (Dong, 2018). The Chinese culture

cognition, learning motivation and cross-cultural adaptability of freshmen has not been

effectively improved by Chinese music module.

Secondly, the teaching method of current Chinese music module is usually based

on teacher-centered instruction (Lin, 2008). The traditional teaching method cannot

effectively distinguish the learning basis and interests of different freshmen (Wang &

Ma, 2021). Most teachers complete the teaching task only by explaining boring

theoretical knowledge or simply let freshmen listen to Chinese music. It fails to combine

the learning needs and psychological expectations of freshmen (Chen & Tian, 2020). In

another study, it was found that there was a phenomenon of emphasizing music theory

over music practice and emphasizing knowledge over culture in Chinese music module.

This teaching method resulted in the insufficiency of the Chinese culture content in the

cultivation of foreign students, and the deep cultural connotation of Chinese music was

not excavated (Zheng & Fang, 2018). Therefore, the current Chinese music module is

not able to effectively improve Chinese culture cognition and learning motivation of

freshmen from ‘B&R’ countries.

As the main field of educational cooperation with ‘B&R’ countries, higher

vocational colleges should try to solve the problems in teaching as soon as possible (Li,

2020). An effective curriculum should meet the current demands of culture, society and

students’ expectations (Alsubaie, 2016). Based on the problems above, a better Chinese

music module with comprehensive teaching content and effective teaching method is
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necessary to be developed for freshmen in Chinese higher vocational colleges from

‘B&R’ countries, which could be named as Chinese cultural music module. Freshmen’s

Chinese culture cognition, learning motivation and cross-cultural adaptability are

expected to be enhanced through Chinese cultural music module, which will help them

study and live better in China.

1.4 Aim of the Study

To develop and evaluate a Chinese cultural music module in enhancing Chinese

culture cognition, learning motivation and cross-cultural adaptability among the

freshmen from the ‘B&R’ countries in Chinese higher vocational colleges.

1.5 Objectives of the Study

1.To develop the Chinese music module into Chinese cultural music module for

enhancing Chinese culture cognition, learning motivation and cross-cultural

adaptability among the freshmen from the ‘B&R’ countries in Chinese higher

vocational colleges.

2.To evaluate the effects of the Chinese cultural music module in enhancing Chinese

culture cognition about Chinese music of freshmen from the ‘B&R’ countries in

Chinese higher vocational colleges.

i To evaluate the effects of Chinese cultural music module on the improvement

of Chinese culture cognition about Chinese classical music.
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ii To evaluate the effects of Chinese cultural music module on the improvement

of Chinese culture cognition about Chinese traditional music.

iii To evaluate the effects of Chinese cultural music module on the improvement

of Chinese culture cognition about Chinese modern music.

iv To evaluate the effects of Chinese cultural music module on the improvement

of Chinese culture cognition about Chinese pop music.

3.To evaluate the effects of the Chinese cultural music module in enhancing learning

motivation of freshmen from the ‘B&R’ countries in Chinese higher vocational

colleges.

i To evaluate the effects of the Chinese cultural music module on Effort Factor

of learning motivation of freshmen.

ii To evaluate the effects of the Chinese cultural music module on Ability Factor

of learning motivation of freshmen.

iii To evaluate the effects of the Chinese cultural music module on Task

Difficulty Factor of learning motivation of freshmen.

iv To evaluate the effects of the Chinese cultural music module on Luck Factor of

learning motivation of freshmen.

v To evaluate the effects of the Chinese cultural music module on Physical and

Mental Condition Factor of learning motivation of freshmen.

vi To evaluate the effects of the Chinese cultural music module on External

Environment Factor of learning motivation of freshmen.


