THE EFFECTIVENESS OF THE
PRODUCTION-ORIENTED APPROACH IN
ENHANCING ENGLISH WRITING
ACHIEVEMENT AND MOTIVATION AMONG
YEAR 8 STUDENTS IN CHINA

WANG WENXUAN

UNIVERSITI SAINS MALAYSIA

2024



THE EFFECTIVENESS OF THE
PRODUCTION-ORIENTED APPROACH IN
ENHANCING ENGLISH WRITING
ACHIEVEMENT AND MOTIVATION AMONG
YEAR 8 STUDENTS IN CHINA

by

WANG WENXUAN

Thesis submitted in fulfilment of the requirements
for the degree of
Master of Arts

July 2024



ACKNOWLEDGEMENT

| have been at USM for over 600 days now, and it has been a rewarding
learning journey. What | saw, heard, and felt in Penang will be the most precious
memories in my life. I would like to thank Universiti Sains Malaysia for accepting
me and giving me the opportunity to study in the School of Education Studies.

First and foremost, | would like to thank my beloved supervisor Dr. lja.
When | was at my most helpless, she was willing to help me get through my studies.
Although we have only been together for a year, | could not have progressed without
her help. In fact, | was always worried that | wouldn't be able to graduate on time,
and with her guidance I'm really close to making it. Can't thank you enough, so
lucky to be her student.

Secondly, | would like to thank the teachers who gave me help from PPIP.
Thanks to Dr. Rahaya and Dr. Samah for their suggestions on my thesis. Although I
haven’t met either teacher offline, the annotations after each defense show how
rigorous and responsible the teachers are. Also, | would like to thank Dr. Zarina, Dr
Amelia Leong, and Mr. Jaya.

Thirdly, 1 would like to thank my parents for helping me financially. Thank
you for nurturing me and giving me the opportunity to pursue my dreams. I'm not
the smartest one, but through my hard work I’ll be the son that makes you all proud.

I will live up to your expectations.



Finally, 1 would like to thank myself. I have grown from this learning
experience. | have experienced so many frustrations and difficulties when | came to
this strange country alone. But I will persevere and work hard towards my goals,
fight and achieve them.

Keep on going never give up!

Penang, Malaysia

December 2023



TABLE OF CONTENTS

ACKNOWLEDGEMENT ...t ii
TABLE OF CONTENTS. ...t 0\
LIST OF TABLES ... ..o Xii
LIST OF FIGURES ... .o XV
LIST OF ABBREVIATIONS ... XVii
LIST OF APPENDICES ... Xviii
ABSTRAK e Xix
ABSTRACT ettt b e bt et e et b e beearee s XXi
CHAPTER 1 INTRODUCTION ...ttt 1
1.1 INEFOTUCTION .ttt 1
1.2 Research Background ..........ccooeiiiiiiieiii e 4
1.3 Problem STatemMENT ... ..o 9

1.3.1 Problem regarding Writing Achievement............ccccoovvviiieninnennnns 10

1.3.2 Problem regarding Writing Motivation............c.ccccoecevvveviniiciicieenne 11

1.3.3 Problem regarding Writing Teaching Approach.........c..ccccccevvvvvnnnnne 12
1.4 ReSEarch ODJECLIVES ........ccoiiiieiiieriesie st 15
1.5 ReSearch QUESTIONS ........ccviiiieiiecie et 15
1.6 Research HYpPOthESES .........cccoveiiiiiiicce e 17
1.7  Research SIgnIfICANCE ........ccccveiiiiiiiere e 19
1.8  Limitation of the STUAY ........ccoeiiiiiiiie s 21
1.9  Operational Definitions of TEIMS .......ccccooiiiiiiniiieee e 22

1.9.1 The Production-oriented Approach (POA) ........cccoeviiieiveiciiieieenens 22



1.9.2  Writing AChIEVEMENT........oviiiiiieieiie e 23

1.9.2(a) Writing language Achievement............ccccceveiiveieiiieieenne. 23
1.9.2(b) Writing Content Achievement ...........cccceevvieivecescieveee. 24
1.9.2(c) Writing Structure Achievement ...........cccocvevevverveiieseenne. 24
1.9.3  WIriting MOLIVALION ......ooiviiiiiiieiieciese e 24
1.9.3(a) Writing Intrinsic Motivation ...........cccccvevieiiiciie e, 25
1.9.3(b) Writing Extrinsic Motivation .............ccccoecvvieveeiecceseee. 25

1.9.4 Teaching Method for Control Group (Process-genre
APPrOACN) ... 26
O O 10 01 - T VPP 26
CHAPTER 2 LITERATURE REVIEW ... 28
2.1 INEFOAUCTION ... 28
2.2 WIitiNg ACRIBVEMENT ..o e 28
2.2.1 Writing Language AChievVeEmeNt ...........cccocveveiiieie e 29
2.2.2  Writing Content AChieVement ..........ccccovvieiiiie e 31
2.2.3  Writing Structure AChIEVEMENT ..........covviiiiiiiiiieieee e 32
2.3 WIItING MOTIVALION ...ooviiiiiieiie e 33
2.3.1  Writing Intrinsic MOtIVAtioN ...........cccoveiiiieiece e 34
2.3.2  Writing EXtrinsSic Motivation ...........cccccooevievesie e 35
2.4 ENGLISN WIITING ..ot 36
2.4.1 The Importance of English Writing .........ccccoovviiiiiiciie e, 36
2.4.2  English Writing INStrUCtioN...........ccceviiiiiiecece e 37
2.4.3 Approaches in Teaching WIiting ..........cccovvveviiveiiiene e 39
2.4.3(a) Product-based Approach .........cccocvvviiiiiiiencience 39
2.4.3(b) Process-based APProach .........c.cccevevieeiiieiene s 42



2.4.3(c) Genre-based Approach.........cccooevieiiiiinnieencie e 44

2.5  Production-Oriented APProach ..........ccccceieeiieiieeie e 46
2.5.1 Teaching PrinCIPIES........ccoviveii e 47

2.5.2 Teaching HYPOTNESES .......ccoviiiiiiiiiieee e 50

2.5.3  TeaChing PrOCESSES .....cceiiiiiieieiie ettt 53

2.6 Previous Studies of the POA ... 56
2.6.1 The Research of Three Teaching Stages of the POA..............ccccuee.... 56
2.6.1(a) The POA Motivating Phase...........c.ccourivriveinneneninenenn 56

2.6.1(b) The POA Enabling Phase...........ccccceviriniininie e 57

2.6.1(c) The POA AsSSessiNg Phase .........ccccvevveiieieeiieiie e 58

2.6.2 The Research on Effect of the POA ..o 59

2.6.3 The Research of the POA in English Writing ...........cccoooeveiiniiennnnn. 60

2.6.4 The Research of the POA and Writing Achievement...........c.ccco..... 62

2.6.5 The Research of the POA and Writing Motivation.................cccc....... 64

2.7 Process-genre APPrOaCh........cccciviii i 65
2.8 RESEAICH TNEOIY ...eiiiiiiiiieee e 69
2.8.1 Input HYpOothesis TheOIY ......cooviiiiieicie e 69

2.8.2  Output HYpothesiS ThEOIY ........coiveiiiiiiesiece e 72

2.8.3  Self-Determination TEOIY .........ccccvveveeiiiiieie e 74

2.8.4 Theoretical Framework ............ccovriiiiiiiiiise e 76

2.9  Conceptual FrameWOrK ..........ccooiiiiiiiinieicieese s 77
2.00  SUMMAIY ceiiiiiieiciiie ettt e et e et e et e e e nnb e e e nnbe e e nbee e e 78
CHAPTER 3 RESEARCH METHODOLOGY .....cccoiiiiiiieiieeee e 80
3.1 INErOAUCTION ...t 80
3.2 RESEAICH DESIGN .....iiiiiiiieiiee et 80

Vi



3.3

3.4

3.5

3.6

3.7

3.8

3.9

3.10

3.11

3.12

3.13

3.2.1  Quantitative APProach .......coceoeiieiieiiee e 81

3.2.2  Qualitative APProach .........cccveveiieieeie e 83
RESEAICH SELLING......cveiieciecc e 84
SAMPIING CHITEITA ...t 84
3.4.1 Quantitative Sampling Population and Sampling Technique ............ 84
3.4.2 Qualitative Sampling Population and Sampling Technique .............. 87
INSTFUMENT ... 88
3.5.1 Quantitative INSTrUMENT........cccoiiiiiiee e 89
3.5.2  Qualitative INStrUMENT.........cceeiiiieiieeee e e 91
AV 11T 11 Y S P PR 93
3.6.1  Content Validity .......cccerveieiiee e 93
3.6.2 External Validity ........cccoooiiiiiiiiiiieee e 99
Pilot Study and Reliability ...........ccooiiiiiiii e 100
371 PHOESIUAY v 100
3.7.2 Rel@bDIlity ..c.veivveieccceece e 101
RESEAICN PrOCEAUIE ... 103
Description of Experiment and Control Group Process.........ccccocvevveiveennen. 105
3.9.1 Experimental Group ProCESS........ccceiieiiiieiieiie e 106
3.9.2  CoNntrol Group PrOCESS .......ccveiieeieiieseeiesiieseesieeee e e sie e 114
Data ANAIYSIS ... e 116
3.10.1 QUANTItAtiVE DALA ....cc.eerveenieiiiesieeie e 117
3.10.2 QUAlITAtIVE DAtA ...ccveeviiiieectie et 118
RESEANCH IMALIIX ...t 121
Ethical ConsSideration ..o 124
SUMIMAIY <.ttt ettt ettt b e e bt e s ab e e be e emb e e nbe e e nbeenbeeanneeas 125

vii



CHAPTER 4 RESEARCH FINDINGS .......ccoiiiii e 126

4.1

4.2

4.3

INEFOTUCTION ... 126
Research Findings of English Writing Achievement.............ccccocevvvevieieenne. 127
4.2.1 Descriptive Statistics of English Writing Achievement................... 128
4.2.2 Inferential Statistics of English Writing Achievement ................... 129
4.2.3 MANCOVA ASSUMPLIONS ....vveivieiieeiiie e siee st see e e siee e siee e 131
4.2.3(a) Normality of Pre-test Distribution.............cccccevveiierinnen. 132
4.2.3(b) Normality of Post-test Distribution ............cccccocevererinne. 135
4.2.3(c) Linearity of Post-test Distribution............cccoceveiininnnne. 138
4.2.3(d) Independence of Observations ...........c.ccccoecevveveciiecinenne. 139
4.2.3(e) Homogeneity of Covariance Matrices Test..................... 140
4.2.3(f) Levene’s Test of Equality Error Variances..................... 140
4.2.3(g) Homogeneity of Regression SIOpe.........cccocvvveveiieiieenee. 141
424 MANCOVA RESUIL.....c.oiiiiiiiiieieiee e 143
4.2.4(a) Result for Testing Main Research Hypotheses ............... 143
4.2.4(b) Result for Testing First Sub-Hypothesis.............cc.ccoue.ee. 144
4.2.4(c) Result for Testing Second Sub-Hypothesis..................... 147
4.2.4(d) Result for Testing Third Sub-Hypothesis............c........... 149
Research Findings of English Writing Motivation .............c.cccccoeviveieneenne. 152
4.3.1 English Writing Motivation ReSUIS ...........ccccevoiviiiiiicine 153

4.3.1(a) Descriptive Statistics of English  Writing

MOLIVATION ... 153
4.3.1(b) Assumptions Test of English Writing Motivation .......... 154
4.3.1(c) Levene’s Test of English Writing Motivation................. 156
4.3.1(d) Independent samples t-test ReSUItS ...........ccceoeeverierinenee. 156

viii



4.4

4.5

4.3.2 English Writing Intrinsic Motivation Questionnaire Results...........

4.3.2(a) Descriptive Statistics of English Writing Intrinsic
MOTIVALION ... s

4.3.2(b) Assumptions Test of English Writing Intrinsic
MOBIVALION ...

4.3.2(c) Levene’s Test of English Writing Intrinsic

MOTIVALION ...
4.3.2(d) Independent samples t-test ReSUltsS ...........cccocvevveierienee.
4.3.3 English Writing Extrinsic Motivation Questionnaire Results..........

4.3.3(a) Descriptive Statistics of English Writing Extrinsic
MOTIVALION ... s

4.3.3(b) Assumptions Test of English Writing Extrinsic
MOTIVALION ... e

4.3.3(c) Levene’s Test of English Writing Extrinsic
MOTIVALION ...

4.3.3(d) Independent samples t-test ReSUltS ...........ccoocveveeierinnne.
Summary of the Quantitative FINAINGS .......cccoeiiiiiiiiie e
Research Findings of Qualitative Study.............ccccevveieiievicic e,
4.5.1 Identification of Themes for the Study ..........cceeveviiieiieieicieee

45.2 The Process of Sorting the Themes and Developing the

COUBS ...
4.5.3 Active Learning EnVironment...........ccccooveiiiiieie v
4.5.3(a) Teachers as facilitator..........ccocovereiininiiiieiec e
4.5.3(b) Classroom ENgagement.........cccooeverenenieienenenesesenes
4.5.3(c) Collaborative ASSESSMENT .......cceevieiiiieiiecieece e
4.5.4 Learning Competence Development..........cccocvevveieiieeieevesicseenne
4.5.4(a) Problem-solving SKillS..........ccccoooviiiiiiiiiiiececeee e
4.5.4(0) PoSitive ALHITUTE.........cooviieieiere e



4.5.4(c) Learning-using Integrated .........cccooovvieriiiniieenieeeee, 182

4.6  Summary of the Qualitative FINAINGS ........cccovveviiiieieeie e 184
A7 CONCIUSION ..ottt 184
CHAPTER 5 DISCUSSION AND CONCLUSION ......cccoiiiiiiiiiienieieeseeeie 189
5.1 INErOAUCTION ... s 189
5.2 Summary of the FINAINGS .......ccoiiiiiiiie e 189
5.3  Discussion of Research FINAINGS ........cccocevieviieiiiieii e 191
5.3.1 The Effect of the POA on Students’ Writing Achievement............. 192
5.3.1(a) English Writing Language Achievement.............cc........ 193

5.3.1(b) English Writing Content Achievement ................ccccuo..... 196

5.3.1(c) English Writing Structure Achievement ..............ccccuo..... 198

5.3.2 The Effect of the POA on Students’ Writing Motivation ................ 202
5.3.2(a) Writing Intrinsic Motivation ...........cccccoevveneeienie e, 202

5.3.2(b) Writing Extrinsic Motivation .............c.ccceeeveeveciecinenne. 204

5.3.3 Student’s Writing EXPErience .........cccevvuvirriiiiiniiiesiiienniie e 207
5.3.3(a) Teachers’ Scaffolding Role........cccovvrvevviinsieniiieienne. 208

5.3.3(b) Classroom Engagement.........ccceevvereeniniienenseeniesieesieenees 208

5.3.3(c) Collaborative ASSESSMENT ........ceevveiiieiiieiieeriee e 209

5.3.3(d) Problem-solving SKillS..........cccccovivimiiiiiiieceere e, 209

5.3.3(e) POSItIVe AttitUAE ........ceeeeeieiiicereeeee e 210

5.3.3(f) Input-output Integrated............cccoovvriiiniiiiiin s 212

5.4  Explanatory Findings from Quantitative and Qualitative data .................... 212
55 Implication of the StUAY ........coovveiiie e 216
55.1 The Implication t0 STUAENTS .........cccereriiiriiirieeee e 218

5.5.2 The Implication to TeaChers.........cccooeviiiiiiiiie 219



5.5.3 The Implication t0 THEOIIES .......cceiiiiieiicie e 217

5.5.4 The Implication to Teaching Plans ............cccccevviieiiieiieve i 221

5.5.,5 The Implication to the Methodology .........ccccccevviiiiiieiiiiiiicieee 221

5.5.6 The Implication to Curriculum Standards.............cceeerivererieninannnns 222

5.5.7 The Implication to POA Development Team .........ccccevvvevvereerennns 223
5.6  Recommendation for Future ReSarch..........cccooiiiiiiiiicicicie 220
5.7 CONCIUSION ..ottt 221
REFERENGCES. ... ..ottt ettt 223
APPENDICES

LIST OF PUBLICATIONS

Xi



Table 1.1

Table 2.1

Table 2.2

Table 2.3

Table 3.1

Table 3.2

Table 3.3

Table 3.4

Table 3.5

Table 3.6

Table 3.7

Table 3.8

Table 3.9

Table 3.10

Table 3.11

Table 3.12

Table 3.13

Table 3.14

Table 3.15

LIST OF TABLES

Proportion of Essays in Chinese English EXams ...........c.ccccccvvvevieenen, 5
“Motivating” Teaching Procedures and Teaching Requirements......54
“Enabling” Teaching Procedures and Teaching Requirements.......... 54

“Assessing” Teaching Procedures and Teaching Requirements........ 55

Non-Equivalent Pre-Test and Post-Test Control Design ................... 79
The ReSearch DESIGN .......ccoiiiiiiiiiieiee e 82
Demographic Findings of Participants in Quantitative Phase............ 83
Demographic Findings of Participants in Qualitative Phase.............. 87

Writing Motivation Questionnaire Question Number Distribution.

............................................................................................................ 91
I-CVI and S-CVI of Writing Test QUESLIONS .........ccceevvveiiieeiieiieenne, 95
I-CVI and S-CVI of Writing Motivation Questionnaire. ................... 95
[-CVI and S-CVI of Semi-structured INterview. ..........cccoeeerenennnnn 96
The Number of Experts and Its Acceptable Values CVI................... 97
Expert comments on research inStruments............cccoceeeveicienencnnnns 98
Cronbach’s Alpha. ... 101
The results of the Reliability. ........c.cccooiiieiiie e, 102
WIIEING TREMES.....oiieiice e 106
A Teaching Plan Sample in Experimental Group. .........c.ccccceveenennee. 107
Tabulated ReSearch MatriX. ........cocvevereiineninieeeeeese s 122

Xii



Table 4.1

Table 4.2

Table 4.3

Table 4.4

Table 4.5

Table 4.6

Table 4.7

Table 4.8

Table 4.9

Table 4.10

Table 4.11

Table 4.12

Table 4.13

Table 4.14

Descriptive Statistics of Writing Test. ........cccccvvvveviveveiieieecec, 129
Testing Normality Distribution of Pre-Test Variables..................... 132
Testing Normality Distribution of Post-Test Variables. .................. 131
Box’s Test of Equality of Covariance Matrices. ..........c.ccovevverueenne. 140
Levene’s Test of Equality of Error Variances............cccoovevvivennenne. 141
Homogeneity of Regression SIOPes. .........ccocvvveiiiiiiinenc e 142

The Results of MANCOVA for Group Effect on the Linear
Combination of Writing Language Achievement, Writing

Content Achievement, and Writing Structure Achievement............ 144

Univariate Analysis of Subjects’ Post-Test English Writing
Achievement with Regard to English Writing Language

Achievement Between the Experimental and Control Groups. ....... 146

Estimated Marginal Means and Standard Error of the Post-Test

English Writing Language Achievement. ...........ccccooevvneicncienen 147

Univariate Analysis of Subjects’ Post-Test English Writing
Achievement with Regard to English Writing Language

Achievement Between the Experimental and Control Groups. ....... 148

Estimated Marginal Means and Standard Error of the Post-Test

English Content Achievement. ..........cccccovevveve i 149

Univariate Analysis of Subjects’ Post-Test English Writing
Achievement with Regard to English Writing Structure

Achievement Between the Experimental and Control Groups. ....... 150

Estimated Marginal Means and Standard Error of the Post-Test

English Structure Achievement. ... 151

Descriptive Statistics of English Writing Motivation. ..................... 153

Xiii



Table 4.15

Table 4.16

Table 4.17

Table 4.18

Table 4.19

Table 4.20

Table 4.21

Table 4.22

Table 4.23

Table 4.24

Table 4.25

Table 4.26

Table 4.27

Table 4.28

Table 4.29

Table 4.30

Table 4.31

Table 5.1

Skewness and KUrtoSIS TeSE......cvuvvrirereieiisesieiee e 154
Levene’s Test for Equality of Variances. ..........ccccovviiiiiiiiiiinennn, 156
Independent Samples T-test on English Writing Motivation........... 157

Descriptive Statistics of English Writing Intrinsic Motivation........ 158

Skewness and KUrtosiS TeSE.......cocviieriririiiseseeeee e 159
Levene’s Test for Equality of Variances...........c.cccooviiiniiniicnnnnn 161
Independent Samples T-test on English Writing Intrinsic

IMIOTIVALION. ...t 161

Descriptive Statistics of English Writing Extrinsic Motivation....... 163
Skewness and KUrtoSIS TeSE......cvuvirirereieiiieseeiee e 164
Levene’s Test for Equality of Variances. ..........ccccovvviiiiiiiiiiinenn, 165

Independent Samples T-test on English Writing EXxtrinsic

IMOTIVALION. ...t 166
Summary of the Quantitative Data Analysis Findings..................... 167
Interview Session: Thematic ANalysis. .........ccoovvivieieneneneiiicens 170
Participant’s Profile in Qualitative Study. ...........cccocevvvinivernennn 170

Category and Themes of Student’s Responses on Dynamic

Learning EXPEriENCe .......ccccvevueiieiieee et 172

Category and Themes of Student’s Responses on Benefits

GBAUNEE. ettt ssnene s ennnnetnnennennnnnnnnnnne 179

Summary of Results and Findings of Quantitative and

Qualitative Data. .......c.ccoveiiiieiie e 185

Summary of Interpretation of Quantitative and Qualitative Data....191

Xiv



Figure 2.1
Figure 2.2
Figure 2.3
Figure 2.4
Figure 2.5
Figure 2.6
Figure 2.7
Figure 2.8
Figure 2.9
Figure 3.1
Figure 3.2
Figure 3.3
Figure 3.4

Figure 4.1

Figure 4.2

LIST OF FIGURES

Page
Stages of Product Approach...........ccceeveveiieiiiiccc e 40
Stages of Process APProach ...........cceevvevieiieiecie s 43
Hyland’s Model of Genre Teaching and Learning Cycle................... 44
The Production-oriented APProach...........ccocceveeveninnieeneenieseeseeiens 46
Chinese Grade 8 English textbook Unit 1.........ccccccovovvviiienieiiennnne. 49
The Process Genre Model of WIItING ..o 66
The Steps of the Process-genre Approach ...........cccceveverenenenennnn 67
Theoretical Framework of the Study............ccceveveiiiiiiecicccceee 76
Conceptual Framework of the Study .........ccccceevevieviviicceceee e, 78
RESEAICH DESIGN ....viiiiciiecieee e 81
The Procedure of Study.........cccoveiieiiiiiiccec e 104
Teaching Procedure in Experimental Group..........ccccoceveviveiiieeiinenn, 107
Six-phase Thematic AnalytiC Process.........cccoovvveveiinneeicsie e 119

Result of Histograms for Pre-test on English Writing
Achievement (in terms of writing language achievement, writing

content achievement, and writing structure achievement) in EG

Result of Histograms for Post-test on English Writing
Achievement (in terms of writing language achievement, writing

content achievement, and writing structure achievement) in EG

XV



Figure 4.3

Figure 4.4

Figure 4.5

Figure 4.6

Scatter Plot for Post-test on English Writing Achievement (in
terms of writing language achievement, writing content

achievement, and writing structure achievement) in EG and CG....138

Result of Histograms for English Writing Motivation in EG and

Result of Histograms for English Writing Intrinsic Motivation in

EG aNd CG ..o 160

Result of Histograms for English Writing Extrinsic Motivation in

EG ANA CG ..o 164

XVi



BRI
CG
EG
EFL
ESL
MOE
POA
TSCA
SDT
ZPD
MANCOVA
Pre-L
Pre-C
Pre-S
Post-L
Post-L
Post-L

LIST OF ABBREVIATIONS

Belt and Road Initiative

Control Group

Experimental Group

English as a Foreign Language

English as a Second Language

Chinese Ministry of Education
Production-oriented Approach

Teacher-Student Collaborative Assessment
Self-Determination Theory

Zone of Proximal Development

Multivariate Analysis of Covariate

Pre-test English Writing Language Achievement
Pre-test English Writing Content Achievement
Pre-test English Writing Structure Achievement
Post-test English Writing Language Achievement
Post-test English Writing Content Achievement
Post-test English Writing Structure Achievement

Xvii



Appendix A
Appendix B
Appendix C
Appendix D
Appendix E
Appendix F
Appendix G
Appendix H

LIST OF APPENDICES

English Writing Test

Rubric of Writing Test

Writing Motivation Questionnaire
Interview Protocol

Validation Form

Teaching Plan

Permission Letter

Interview Transcript

Xviii



KEBERKESANAN PENDEKATAN BERORIENTASIKAN PRODUKSI
DALAM PENINGKATAN PENCAPAIAN PENULISAN BAHASA
INGGERIS DAN MOTIVASI DALAM KALANGAN PELAJAR TAHUN 8 DI

CHINA

ABSTRAK

Penulisan dalam bahasa Inggeris sangat penting bagi pelajar pada peringkat

pendidikan asas. Kajian ini bertujuan untuk menangani isu kekurangan motivasi

dan penulisan yang lemah dalam kalangan pelajar gred lapan di China melalui

pengaplikasian Pendekatan Berorientasikan Penghasilan (POA). Oleh itu, kajian

ini dijalankan melalui kaedah gabungan penerangan berturutan (KUAN-KUAL).

Model gabungan ini memperlihatkan dapatan kualitatif digunakan untuk

menerangkan dan menyokong dapatan kuantitatif. Pensampelan kajian ini

dijalankan melalui kuasi-eksperimen. Daripada 80 orang pelajar, sebanyak 40

orang pelajar daripada kumpulan eksperimental telah mengambil bahagian selama

lapan minggu dalam pengajaran penulisan POA. Bagi kajian kualitatif, sebangak

lima pelajar dari kumpulan eksperimental mengambil bahagian dalam temu bual

separa berstruktur. Berdasarkan hasil kuantitatif daripada ujian penulisan dan

analisis MANCOVA, kumpulan eksperimental menunjukkan perbezaan secara

XiX



signifikan (p < 0.05) berbanding dengan kumpulan kawalan dari segi bahasa,

kandungan, dan struktur. Di samping itu, berdasarkan hasil analisis soal selidik dan

ujian-t sampel, motivasi penulisan menunjukkan perbezaan yang signifikan (p <

0.05) bagi motivasi intrinsik dan ekstrinsik. Data kualitatif penyelidikan melalui

analisis tematik telah mendedahkan dua tema dalam pengalaman penulisan pelajar.

Yang pertama, persekitaran pembelajaran aktif (dengan subtema guru sebagai

fasilitator, tahap penglibatan dalam bilik darjah, dan penilaian kolaboratif). Yang

kedua, pembangunan kompetensi pembelajaran (dengan subtema kemahiran

penyelesaian masalah, sikap positif, dan pembelajaran menggunakan pendekatan

bersepadu). Kesimpulannya, hasil penyelidikan ini menunjukkan bahawa

pengaplikasian POA dalam pengajaran penulisan bahasa Inggeris di sekolah

menengah rendah adalah praktikal dan boleh dilaksanakan secara berkesan untuk

meningkatkan pencapaian penulisan dan motivasi pelajar.
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THE EFFECTIVENESS OF THE PRODUCTION-ORIENTED APPROACH
IN ENHANCING ENGLISH WRITING ACHIEVEMENT AND

MOTIVATION AMONG YEAR 8 STUDENTS IN CHINA

ABSTRACT

English writing is particularly crucial for students at the basic education level.
This study aims to address the current issues of poor writing achievement and low
writing motivation among Chinese eighth-grade students by employing a
production-oriented approach (POA). The research design followed the Explanatory
Sequential (QUAN-Qual) Design of the mixed-methods approach, which the
qualitative findings were used to help explain and support the quantitative results.
The quantitative study employed purposive sampling to conduct a
quasi-experimental study with 80 students, including 40 students in the experimental
group who participated in eight weeks of POA. In the qualitative study, five students
from the experimental group volunteered to participate in semi-structured interviews.
The quantitative results of the writing test and MANCOVA analyzes showed that
the experimental groups were significantly different (p <.05) from that of the control
group in terms of language, content, and structure. Additionally, the questionnaire
and independent sample t-test analyzes revealed that the writing motivation was
significantly different (p <.05) for both intrinsic and extrinsic motivation. The

qualitative research data underwent thematic analysis, revealing two themes in
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students’ writing experiences: the active learning environment (with subthemes of
teachers as facilitators, classroom engagement, and collaborative assessment) and
the learning competence development (with subthemes of problem-solving skills,
positive attitude, and learning-using integrated). In conclusion, this research
demonstrated that applying POA to junior high school English writing instruction is
practical and feasible, effectively improving Chinese Year 8 students’ writing

achievement and motivation.
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CHAPTER 1

INTRODUCTION

1.1 Introduction

In the Chinese educational context, English is taught as a foreign language
(Si, 2019). As the largest group of foreign language learners in the world, the study
of English language education in China has attracted the attention of many
researchers and experts (Han et al., 2018). English writing, one of the four
fundamental skills (listening, speaking, reading, and writing) essential for learning
English, not only reflects a student’s overall language proficiency but also involves
an integrated and complex process (Khosronejad et al., 2021). Chinese students
begin formal and systematic English writing instruction in junior high school (Years
7-9), making this basic stage of learning particularly crucial (Jiang, 2021).
Consequently, selecting an appropriate method for teaching English writing to junior

high school students is imperative (Huang et al., 2019).

The process of teaching writing is closely linked to students’ achievement
and motivation (Yu et al., 2020). On the one hand, writing achievement directly
reflects the level of mastery in English writing (Teng et al., 2020). Therefore,
English teachers, as the primary organizers of English teaching activities (Qi &
Jiang, 2021), should consider the various factors influencing students’ English

writing achievement and select a scientifically and rationally based approach to



teaching writing, aligned with the curriculum standards (Shen et al., 2020). Similarly,
students are expected to actively collaborate with their teachers to adopt suitable
English writing methods, aiming to enhance their English writing achievement in

junior high school (Xie & Cui, 2021).

On the other hand, Serin (2018) demonstrated that writing motivation is
influenced by writing achievement, with students who perform well in writing
tending to have strong writing motivation. Therefore, writing motivation is
considered one of the main factors influencing English writing (Lee et al., 2017).
Additionally, teachers need to emphasize the flexibility of teaching English writing
in the classroom by employing student-friendly writing methods. This approach
ensures that the writing classroom is creative, interesting, and engaging, thereby

increasing students’ motivation to write in English (L1, 2021).

For a long time, the majority of mainstream foreign language teaching
methods and philosophies have been adopted from foreign countries, with few
systematic, localized foreign language education theories available (Wen, 2014). To
adapt to the context of foreign language teaching in China, Wen (2015) and her
research team developed a foreign language teaching method with Chinese

characteristics, known as the Production-oriented Approach (POA).

The POA was initially established to improve the teaching of English in

higher education classrooms in mainland China (Wen, 2015). In contrast to



traditional teaching methods of English language learning, the POA begins and ends
with language production and the input is the catalyst that helps students to complete
their production tasks (Wen, 2016). The terms “Production” and “Output” have
different meanings, with “Production” emphasizing not only the process of output
(Producing), but also the outcome of the output (Product) (Wen, 2015). Furthermore,
POA is best suited to learners with basic grammar and adequate vocabulary
(approximately 2,000 words), which means that POA is only suitable for junior high

school students and above (Zhang, 2020).

The creation of POA can be seen as an exploration and attempt to build this
approach, which has been developed and refined over a period of more than 10 years
(Liu & Zhang, 2022). Wen (2014) has invited university foreign language teachers
from eight universities to participate in a trial of POA. Three rounds of experimental
practice were carried out to optimize the implementation of POA in the classroom,
and the following teaching process was finalized. The teaching processes of the
POA include three stages: “motivating”, “enabling”, and “assessing” (Wen, 2015).
The teacher needs to play a guide role in the whole process of teaching. All three
phases are guided by the teacher, who plays a variety of roles such as facilitator,
designer, and scaffolder (Wen, 2018). In short, POA is the result of collective
wisdom and strength and reflects the innovative process of team-building

knowledge.



Due to the prominence of English writing and the fact that both achievement
and motivation are important factors influencing Chinese students’ English writing,
it is essential to choose a method of teaching English writing that is appropriate for
Chinese students. To improve Chinese students’ achievement and motivation in
English writing, this study will draw on indigenous Chinese teaching methods to
practice POA in the classroom. The effect of the POA will be highlighted, with the
goal of this study being to contribute to students’ writing achievement and

motivation and generate positive writing experience.

1.2 Research Background

In the era of social informatization and cultural diversity, the importance of
English writing is self-evident. The Chinese Ministry of Education (MOE) (2022)
has proposed an updated English Curriculum Standard for Compulsory Education
(Curriculum Standard). The curriculum standard points out that the goal of English
curriculum reform is to cultivate students’ core literacy and improve their
comprehensive language ability (Han, 2021). Among the four skills of listening,
speaking, reading, and writing, writing as an output skill is one of the important
standards for measuring students’ comprehensive language ability (Khosronejad et
al., 2021). Moreover, Chinese students begin taking writing exams in junior high
school, with writing achievement being a significant component of the overall

English exam, which also includes listening and reading sections (MOE, 2022).



Table 1.1 shows that as students continue to grow in grade, the importance of
writing in English examinations becomes more prominent. For example, in the
Shaanxi province, the English writing achievement account for 12.5% in the junior
high school English examination. Obviously, the better students do in the English
writing, the higher English scores they will get. Thus, building a good foundation in
English writing at junior high school is not to be overlooked and provides a right
direction for students’ future writing development (Shen et al, 2020).

Table 1.1

Proportion of Essays in Chinese English Exams

Junior high Senior high Tertiary
schools schools
Full score in English exam 120 150 100
Full score for essay 15 40 30
Percentage 12.5% 27% 30%

Writing instruction methods are a key area of focus for both English teachers
and researchers. Various pedagogical approaches address different aspects of writing,
ranging from basic language skills to complex writing processes and stylistic
features. Since the beginning of the 21st century, the process-genre approach has
been utilized in the teaching of writing in China and continues to be employed today
(Wu & Cui, 2016). The process-genre approach is a method of teaching writing that
combines the process approach and genre approach (Rahimi, 2014). It emphasizes

the stages of the writing process (e.g., planning, drafting, revising, etc.) and focuses



on the structure and characteristics of specific genres. The English writing test for
junior high school students in China focuses on thematic writing (Han, 2021).
Students are required to write on a specific theme, which can range from broad
themes such as environmental protection and technological advances to more
specific subjects like a historical event, a book, or a movie. Since the teaching steps
of the process-genre approach can be seamlessly integrated with thematic writing, it

is highly favored by English teachers.

Although these traditional teaching methods have positively impacted
English writing instruction in the past, they were not designed with the writing
context of Chinese students in mind (Ying & Zhang, 2017). Consequently, the
Production-oriented Approach (POA) was developed and implemented specifically
to address the learning needs of Chinese students and the current state of English
language teaching in China (Wen, 2015). “Motivating, enabling, and assessing” are
the three main components of the POA teaching process. The “motivating” phase
creates a sense of “hunger” and clarifies learning objectives to motivate learning
(Wen & Sun, 2020). The “enabling” phase helps students’ complete tasks by
providing the right amount of production at the right time and a cycle of extended
production practice (Qiu, 2019). The “assessing” phase provides feedback and
suggestions to improve the production of the class. The following section will focus

on the special features of the POA teaching process.



Firstly, the POA “motivating” phase is completely different from the
traditional “warm-up” or “lead-in” phrase in foreign language teaching (Wen & Sun,
2020). While the purpose of a “warm-up” or “lead-in” is to stimulate students’
interest in learning something new or to stimulate their existing knowledge, the
purpose of a POA motivating phrase is to motivate students to learn something new
and to produce something by making them aware of their own shortcomings (Shao,

2019).

Secondly, the “enabling” phase consists of three main components: 1) The
teacher describes the production task; 2) The students do optional learning, which is
guided and checked by the teacher; 3) The students practice the production, which is
guided and checked by the teacher (Wen, 2015). The scaffolding role of the teacher
is most evident in the “enabling” phase (Qiu, 2019). On the one hand, the teacher
decides how much help to provide, based on a good understanding of the learning
situation (Ji et al, 2020). On the other hand, the production exercise is a step-by-step
process guided by the teacher. At the end of the exercise, the student is assessed

immediately to see if he or she can complete the output task (Chen & Wen, 2020).

Thirdly, the “assessing” phase of production can be divided into “immediate
assessment” and “delayed assessment” (Wen, 2015). “Immediate assessment” refers
to the “checking” part of the “enabling” process, i.e., the teacher’s assessment of
students’ learning as they work through the optional learning and output tasks. This

“immediate assessment” helps teachers to pace and manage their teaching



(Zhang,2017). While the “delayed assessment” means that students go through the
exercises post-class, as requested by the teacher, and then submit the results of the

exercises to the teacher for assessment (Zhang, 2020).

The curriculum standard sets out new requirements for Junior High School
English writing (MOE, 2022). The curriculum standard requires the following three
main aspects, language, content, and structure. Firstly, students will be able to use
correct vocabulary, sentence structure and grammar in relation to the topic.
Secondly, students will be able to describe the main content and ideas accurately.
Thirdly, students can use conjunctions correctly and express the main content
logically. Therefore, the curriculum standards are not only an important guide to
teachers’ teaching of English writing in junior secondary schools (Yu et al., 2022),
but also a pre-determination and expectation of the level of development and final
outcomes that students should achieve through their study of writing courses (Yang,

2022).

The curriculum standards also suggest that the writing teaching also pays
attention to the observation of students’ learning motivation, which means that
writing motivation is also an important factor (MOE, 2022). Based on the
Self-Determination Theory (SDT), there are two types of motivation: intrinsic
motivation and extrinsic motivation (Deci et al., 1994). Intrinsic motivation refers to
engaging in an activity or completing a task for its own sake (Van Blankenstein et

al., 2018). For example, Students show an active and resourceful curiosity about



writing, since they are interested in writing in English rather than being forced to
learn it (Karlen et al., 2019). Extrinsic motivation occurs when we are eager to
perform a behavior or engage in an activity to get a reward or avoid punishment
occurs when we are eager to perform a behavior or engage in an activity to get a
reward or avoid punishment (Graham, 2021). Because there is little intrinsic interest
in learning, especially in English writing itself, for students, teachers need to find an
appropriate method of teaching writing that motivates students externally so that
they can be intrinsically motivated to complete the writing task. (Camping et al.,

2020).

In conclusion, regardless of the requirements of Chinese society and
curriculum standards, English writing is placed in a position that cannot be ignored.
Writing achievement and motivation, two important indicators of students’ writing,
undoubtedly require teachers to seek a teaching method that is appropriate to the
learning characteristics of Chinese junior high school students. Therefore, based on
the unique merits of POA, this study attempts to use the method for research and

practice in the writing teaching.

1.3 Problem Statement

Chinese students are exposed to English writing from junior high school
(Year 7-9), and writing is considered a complex, cyclical, and creative process

compared to listening, speaking, and reading (Yun, 2019). As mentioned earlier,



POA teaching must be based on students with a certain level of English and
vocabulary (Wen, 2015). Clearly, Year 7 (age 13) has difficulty meeting this
requirement (Wang et al., 2020). Moreover, even though Year 9 students (15 years
old) have a certain knowledge base of English, the content and teaching mode
cannot be broken in the face of the Chinese Senior High School Entrance
Examination (Liu & Zhang, 2019). Therefore, this study will focus on the English

writing of the Year 8 (age 14) students in junior high school.

1.3.1 Problem regarding Writing Achievement

Despite the prominence of writing in teaching English as a foreign language,
the writing achievement of Year 8 students is not promising (Wang et al., 2020).
According to Yun (2019), a survey of 300 Year 8 students’ English writing
achievement in four schools in Shaanxi Province, the results showed that the
average English writing score was 7.4 (out of 15). By analyzing the students’
writing, the reasons for their low achievement in writing in Year 8 focused on three

main areas: language, content, and structure (Ge, 2021).

Firstly, students make misspellings of words, reversing the order of letters,
adding or missing letters (Yang, 2022). For example, | belive that my dreams can
come ture in the future (Yun, 2019). Apparently, there is a spelling error in the
words “believe” and “true” in this sentence. Additionally, some students had

grammatical errors, such as third person singular and tense (Gao & Shang, 2020).
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This is due to the influence of the mother tongue, which does not have such

grammatical rules in Chinese language (Liu & Zhang, 2019).

Secondly, some Grade 8 students have no idea what to write about, even if
they have some basic writing skills (Jiang, 2019). When faced with a writing task,
students only translate the Chinese information given in the writing requirements
(Ge, 2021). In other words, the writing task becomes a translation task. Other
students mentioned in their interviews that they relied entirely on the sentences they

usually memorised for the writing content (Yun, 2019).

Thirdly, incoherent essay structures are more common in Grade 8 students’
English writing (Ge, 2021). Specifically, this is reflected in the lack of logic between
paragraphs and the lack of connecting words between sentences in the essay (Zhang
& Zhan, 2020). Some writing that does not make sense to the reader will receive low
marks because it is simply a collection of sentences, not to mention the logical
relationship of the writing (Gao & Shang, 2020). In conclusion, Year 8 students’
English writing has problems in terms of writing language, writing content, and

writing structure.

1.3.2 Problem regarding Writing Motivation

Another factor that influences students’ writing, writing motivation, has also
been studied by many researchers (Camacho et al., 2020; Liu, 2019; Yu et al., 2020;

Yu et al.,, 2019). To understand the issues of motivation in writing for Year 8

11



students, Liu (2019) conducted in-depth interviews with 30 students. Firstly,
students are inattentive in writing classes, gossiping with classmates, and even
sleeping in class. Due to the limited time available in the classroom and the current
oversized class sizes in China, teachers are unable to emphasize these issues
repeatedly (Liu & Zhang, 2022). Obviously, the reason behind these problems is that
Year 8 students do not have a strong intrinsic motivation to learn English writing

(Bai & Wang, 2020).

Secondly, some students’ writing motivation was influenced by their
teachers and parents, as it was not internally driven (Ge et al., 2020). Students
struggle to learn to write to gain praise from teachers or to avoid scolding from
parents due to low writing achievement (Ma, 2021). In short, these problems are
caused by extrinsic motivation for writing. From the above analysis, Grade 8
students’ motivation problems in writing are mainly due to both intrinsic and

extrinsic motivation.

1.3.3 Problem regarding Writing Teaching Approach

Considering that Grade 8 students suffer from the poor writing achievement
and motivation, it is necessary to propose an approach to teaching writing that is
appropriate to the current situation of Year 8 students (Liu & Zhang, 2019).

However, the following problems exist in the teaching of English writing in Grade

12



Firstly, there is also a common problem with Year 8 English writing in China.
Due to the influence of exam-oriented education, students have less time to spend on
writing (Li, 2019). Likewise, writing in Grade 8 English accounts for only 12.5% of
the English exams (MOE, 2022). English writing is a long-term practice process,
and students who do not pay enough attention to it will certainly not achieve good

writing achievement.

Secondly, English teaching in China is mostly based on the lecture method,
and students’ learning in this teaching context is rather passive (Li, 2019). Over time,
students may find writing lessons boring and may have problems with gossiping and
inattention, thus losing motivation to learn how to write (Wang et al., 2020). Once
students lose the support of positive intrinsic motivation and at the same time they
are pressured by extrinsic motivation (teachers and parents) (Ma, 2021), it is

difficult to improve students’ motivation to write in this learning climate.

Thirdly, until now traditional methods of teaching writing have not changed
the achievement and motivation of Grade 8 students in writing (Lin, 2022; Liu &
Zhang, 2019; Li, 2022). The POA was created with Chinese learners and foreign
language backgrounds in mind and has been enriched and refined over almost 10
years to provide new directions and ideas for teachers (Ellis, 2017; Guo, 2024; Liu,
2021; Qi, 2022; Serin, 2018; Wang, 2022; Wen, 2015; Xuan et al., 2024; Yi, 2020;

Zhang, 2020).
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The experiments of POA in English writing teaching mainly took place in
universities (Liu et al., 2020; Yin, 2019; Zhang, 2017) and senior high schools (Liu
& Zhang, 2020; Huang, 2020), and many studies have proved the positive influence
of POA in teaching writing. After the POA in teaching practice, there was a
significant difference in the aspect of “language achievement” between these two
groups; to be specific, the experimental group made greater progress than the control
group (Zhang, 2017). Huang (2020) employed POA in senior high school English
writing and concluded that POA not only improved students’ English writing ability
but also enhanced their interest in learning. Until now, there has been no research on
the application of the POA to English writing teaching in Year 8 students. In
addition, some studies have focused on the relationship between POA and writing
skills (Li, 2020), critical thinking (Ren & Wang, 2018), and deep learning (Qi, 2022).
Therefore, there is much room for research on POA and writing achievement and

motivation.

To analyze the above-mentioned writing situation of Chinese Year 8 students,
there were many problems with students’ writing achievement (language, content,
and structure) and writing motivation (intrinsic and extrinsic). In this study, the
researcher hopes that POA can help solve these problems. Therefore, this study will
examine the effect of POA on enhancing Chinese Year 8 students’ writing

achievement and motivation.

14



1.4  Research Objectives

This study aims to achieve the following objectives:

1. To examine the effectiveness of the POA in enhancing Chinese Year
8 students’ English writing achievement (the linear combination of
English writing language achievement, English writing content
achievement, and English writing structure achievement).

2. To examine the effectiveness of the POA in enhancing Chinese Year
8 students’ English writing motivation in terms of English writing
intrinsic motivation and English writing extrinsic motivation.

3. To explore the Chinese Year 8 students’ writing experience after

using the POA.

1.5 Research Questions

This is one of the most critical sections of the study, as it enables the overall
expectations and outcomes of the study to be determined. In efforts to support this,
research questions are posed at the beginning of the study to contribute to guiding
and focusing the research efforts on the right direction. In any case, the following

research questions are addressed according to the above objectives:

RQ 1. Is there any significant difference in Chinese Year 8 students’
post-test English writing achievement (the linear combination of

English writing language achievement, English writing content
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achievement, and English writing structure achievement) between the

POA for the experimental group and the process-genre approach for

the control group, while controlling for their pre-test English writing

achievement?

la.

1b.

1c.

Is there any significant difference in Chinese Year § students’
post-test English writing achievement with regard to English
writing language achievement between the POA for the
experimental group and the process-genre approach for the
control group, while controlling for their pre-test English
writing achievement?

Is there any significant difference in Chinese Year 8§ students’
post-test English writing achievement with regard to English
writing content achievement between the POA for the
experimental group and the process-genre approach for the
control group, while controlling for their pre-test English
writing achievement?

Is there any significant difference in Chinese Year 8§ students’
post-test English writing achievement with regard to English
writing structure achievement between the POA for the

experimental group and the process-genre approach for the
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control group, while controlling for their pre-test English
writing achievement?
RQ 2. Is there any significant difference in in Chinese Year 8 students’
English writing motivation between the POA for the experimental
group and the process-genre approach for the control group?
2a. Is there any significant difference in Chinese Year 8 students’
English writing motivation with regard to English intrinsic
motivation between the POA for the experimental group and
the process-genre approach for the control group?

2b. Is there any significant difference in Chinese Year 8 students’
English writing motivation with regard to English extrinsic
motivation between the POA for the experimental group and
the process-genre approach for the control group?

RQ 3. What is the Chinese Year 8 students’ writing experience after using

the POA?

1.6  Research Hypotheses

To answer the research questions the following hypotheses will be

statistically tested.

Ho:.. There is no significant difference in Chinese Year 8 students’

post-test English writing achievement (the linear combination of
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English writing language achievement, English writing content

achievement, and English writing structure achievement) between the

POA for the experimental group and the process-genre approach for

the control group, while controlling for their pre-test English writing

achievement.

Ho 1a. There is no significant difference in Chinese Year 8 students’
post-test English writing achievement with regard to English
writing language achievement between the POA for the
experimental group and the process-genre approach for the
control group, while controlling for their pre-test English
writing achievement.

Ho 1b. There is no significant difference in Chinese Year 8 students’
post-test English writing achievement with regard to English
writing content achievement between the POA for the
experimental group and the process-genre approach for the
control group, while controlling for their pre-test English
writing achievement.

Ho 1c. There is no significant difference in Chinese Year 8 students’
post-test English writing achievement with regard to English
writing structure achievement between the POA for the

experimental group and the process-genre approach for the
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1.7

control group, while controlling for their pre-test English
writing achievement.

Ho..  There is no significant difference in Chinese Year 8 students’ English
writing motivation between the POA for the experimental group and
the process-genre approach for the control group.

Ho 2a. There is no significant difference in Chinese Year § students’
English writing motivation with regard to English intrinsic
motivation between the POA for the experimental group and
the process-genre approach for the control group.

Ho 2v. There is no significant difference in Chinese Year 8 students’
English writing motivation with regard to English extrinsic
motivation between the POA for the experimental group and

the process-genre approach for the control group.

Research Significance

The findings of this study may have some positive impact from the following

five perspectives: teachers, students, teaching plans, syllabus, and POA development

team.

Firstly, for students, the POA instruction drives their latent writing

knowledge to complete their output effectively with the help of the teacher. The goal

is to improve students’ writing achievement at three levels: language, content, and
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structure. Additionally, the POA differs from traditional introductions in that it fully
mobilizes students’ intrinsic writing motivation and draws on the cooperation of

extrinsic writing motivation, thus motivating Year 8 students’ English writing.

Secondly, for teachers, the POA’s unique teaching process offers a new
approach and path. unlike traditional writing teaching methods, the POA is based on
Chinese students’ learning conditions and teachers continue to optimize their own
teaching process in teaching writing. Moreover, the POA enhances the teacher’s
scaffolding role, establishes cooperative learning between teachers and students, and
gives full play to the teacher’s guidance role. In short, a good writing teaching

method can build a solid foundation for teachers’ teaching.

Thirdly, from the point of view of lesson planning, the POA offers a new
way of thinking about writing lesson planning. All the different resources and
materials needed for the course have been considered by the teacher during the
planning process. A clear lesson plan facilitates classroom development and
considers how to teach in a way that all students can understand. In conclusion, the
POA provides a new direction for writing instructional planning as a way to improve

student achievement and motivation in writing.

Fourthly, for the syllabus, the results of this study serve as a possible
innovation to inform and refine the course syllabus with regard to the learning

context based on an analysis of the current state of student writing. Based on this
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research on writing achievement, motivation, and writing methods, it will inform the

improvement of the syllabus accordingly.

Finally, for the POA development team, past research on POA has only been
limited to the China Knowledge Network (Chinese paper database) and there is still
relatively little international research on POA. As an international student, the
authors have the responsibility and obligation to carry out the promotion of POA to
the world. This study will provide practical implications for POA through a mixed

research approach, and also provide corresponding research value for the team.

1.8 Limitation of the Study

As the focus of this study was on Year 8 students’ writing, other language
learning skills, such as listening and reading, were not included. There are some

limitations to this study.

Firstly, in the quantitative quasi-experimental study, the sample selection
was an intact group, making it difficult to generalize to other schools. This is
because different teachers’ and students’ psychological reactions to the experiment
can influence the direction of the experiment, making it difficult to control this
limitation. Secondly, this study only experimented with thematic writing. Other
styles of essay writing, such as argumentative essays, expository essays, and
narrative essays, will not study. This is because the curriculum standard for Grade 8

focuses on teaching thematic writing. Therefore, this experiment only explored the
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context of application essays and could not be generalized to other writing styles in

English.

1.9 Operational Definitions of Terms

The following key terms are defined as below.

1.9.1 The Production-oriented Approach (POA)

The production-oriented approach is a new and localized approach to
teaching and learning in the foreign language classroom (Wen, 2015). The POA
aims to reform university foreign language classroom instruction, and some scholars
(Huang, 2020; Liu & Zhang, 2019; Sun, 2022) have demonstrated through teaching
experiments that this method is also applicable to secondary school (Includes junior
and senior high schools) English writing instruction (Han, 2021). The POA
advocates the integration of learning and using, which can help teachers and
students solve the problems in English writing (Wen, 2017). The POA focuses on
the close connection between “input language learning” and “output language using”
and instructs students to actively accumulate writing knowledge in the process of

selective learning and processing of input language materials.

The POA teaching process is a dynamic circular chain consisting of three
main stages: motivating, enabling, and assessing. The three phases of this teaching

process are the basis for teachers’ teaching plan and practice. This study will be an
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experimental study of Grade 8 English writing based on the three step (motivating,

enabling, and assessing) teaching process of POA.

1.9.2 Writing Achievement

English as a subject has four components: listening, speaking, reading, and
writing. Writing occupies an important place as a comprehensive and all-round
English skill (Zhang & Zhan, 2020). Writing achievement refers to a student’s
ability to express ideas or thoughts through written form. Students’ achievement in

English writing is usually assessed through a summative and formative approach.

This study will assess the writing achievement of Year 8 students under POA
instruction. Three dimensions will be assessed according to Chinese junior high

school students’ writing scoring criteria: language, content, and structure.

1.9.2(a) Writing language Achievement

In the scoring rubric of essay for Year 8, the writing language focuses on
spelling and grammar (MOE, 2022). The writing language requires students to spell
words accurately and to use grammar in a standard way. This study will examine the
effect of improving Year 8 students’ writing language achievement under POA

writing instruction.
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1.9.2(b) Writing Content Achievement

The primary focus of writing content is the relevance of the task response. In
other words, students are expected to directly answer the question or address the
topic specified in the prompt. Irrelevant details or off-topic information should be
minimized or avoided. The writing content achievement is judged on the basis that
the writing is closely related to the topic, with a central idea and clear and
unambiguous points. This study will examine the effect of improving Year 8

students’ writing content achievement under POA writing instruction.

1.9.2(c) Writing Structure Achievement

Writing structure is concerned with coherence, the logical connection and
clarity of ideas in a piece of writing. Students are required to use a clear and logical
structure (introduction, body, conclusion). The writing structure achievement makes
clear the logical relationships, not only between sentences, but also between
paragraphs. This study will examine the effect of improving Year 8 students’ writing

structure achievement under POA writing instruction.

1.9.3 Writing Motivation

Writing motivation is a way of looking at writing that is based on a set of
attitudes, beliefs, and aspirations that students develop as a result of the numerous
activities and settings in which they are expected to write and use their written work

(Camacho et al., 2020).

24



	ACKNOWLEDGEMENT
	TABLE OF CONTENTS
	LIST OF TABLES
	LIST OF FIGURES
	LIST OF ABBREVIATIONS
	LIST OF APPENDICES
	ABSTRAK
	ABSTRACT
	CHAPTER 1  INTRODUCTION
	1.1 Introduction
	1.2 Research Background
	1.3 Problem Statement
	1.3.1 Problem regarding Writing Achievement
	1.3.2 Problem regarding Writing Motivation
	1.3.3 Problem regarding Writing Teaching Approach

	1.4 Research Objectives
	1.5 Research Questions
	1.6 Research Hypotheses
	1.7 Research Significance
	1.8 Limitation of the Study
	1.9 Operational Definitions of Terms
	1.9.1 The Production-oriented Approach (POA)
	1.9.2 Writing Achievement
	1.9.2(a) Writing language Achievement
	1.9.2(b) Writing Content Achievement
	1.9.2(c) Writing Structure Achievement

	1.9.3 Writing Motivation
	1.9.3(a) Writing Intrinsic Motivation
	1.9.3(b) Writing Extrinsic Motivation

	1.9.4 Teaching Method for Control Group (Process-genre Approach)

	1.10 Summary

	CHAPTER 2  LITERATURE REVIEW
	2.1 Introduction
	2.2 Writing Achievement
	2.2.1 Writing Language Achievement
	2.2.2 Writing Content Achievement
	2.2.3 Writing Structure Achievement

	2.3 Writing Motivation
	2.3.1 Writing Intrinsic Motivation
	2.3.2 Writing Extrinsic Motivation

	2.4 English Writing
	2.4.1 The Importance of English Writing
	2.4.2 English Writing Instruction
	2.4.3 Approaches in Teaching Writing
	2.4.3(a) Product-based Approach
	2.4.3(b) Process-based Approach
	2.4.3(c) Genre-based Approach


	2.5 Production-Oriented Approach
	2.5.1 Teaching Principles
	2.5.2 Teaching Hypotheses
	2.5.3 Teaching Processes

	2.6 Previous Studies of the POA
	2.6.1 The Research of Three Teaching Stages of the POA
	2.6.1(a) The POA Motivating Phase
	2.6.1(b) The POA Enabling Phase
	2.6.1(c) The POA Assessing Phase

	2.6.2 The Research on Effect of the POA
	2.6.3 The Research of the POA in English Writing
	2.6.4 The Research of the POA and Writing Achievement
	2.6.5 The Research of the POA and Writing Motivation

	2.7 Process-genre Approach
	2.8 Research Theory
	2.8.1 Input Hypothesis Theory
	2.8.2 Output Hypothesis Theory
	2.8.3 Self-Determination Theory
	2.8.4 Theoretical Framework

	2.9 Conceptual Framework
	2.10 Summary

	CHAPTER 3  RESEARCH METHODOLOGY
	3.1 Introduction
	3.2 Research Design
	3.2.1 Quantitative Approach
	3.2.2 Qualitative Approach

	3.3 Research Setting
	3.4 Sampling Criteria
	3.4.1 Quantitative Sampling Population and Sampling Technique
	3.4.2 Qualitative Sampling Population and Sampling Technique

	3.5 Instrument
	3.5.1 Quantitative Instrument
	3.5.2 Qualitative Instrument

	3.6 Validity
	3.6.1 Content Validity
	3.6.2 External Validity

	3.7 Pilot Study and Reliability
	3.7.1 Pilot Study
	3.7.2 Reliability

	3.8 Research Procedure
	3.9 Description of Experiment and Control Group Process
	3.9.1 Experimental Group Process
	3.9.2 Control Group Process

	3.10 Data Analysis
	3.10.1 Quantitative Data
	3.10.2 Qualitative Data

	3.11 Research Matrix
	3.12 Ethical Consideration
	3.13 Summary

	CHAPTER 4  RESEARCH FINDINGS
	4.1 Introduction
	4.2 Research Findings of English Writing Achievement
	4.2.1 Descriptive Statistics of English Writing Achievement
	4.2.2 Inferential Statistics of English Writing Achievement
	4.2.3 MANCOVA Assumptions
	4.2.3(a) Normality of Pre-test Distribution
	4.2.3(b) Normality of Post-test Distribution
	4.2.3(c) Linearity of Post-test Distribution
	4.2.3(d) Independence of Observations
	4.2.3(e) Homogeneity of Covariance Matrices Test
	4.2.3(f) Levene’s Test of Equality Error Variances
	4.2.3(g) Homogeneity of Regression Slope

	4.2.4 MANCOVA Result
	4.2.4(a) Result for Testing Main Research Hypotheses
	4.2.4(b) Result for Testing First Sub-Hypothesis
	4.2.4(c) Result for Testing Second Sub-Hypothesis
	4.2.4(d) Result for Testing Third Sub-Hypothesis


	4.3 Research Findings of English Writing Motivation
	4.3.1 English Writing Motivation Results
	4.3.1(a) Descriptive Statistics of English Writing Motivation
	4.3.1(b) Assumptions Test of English Writing Motivation
	4.3.1(c) Levene’s Test of English Writing Motivation
	4.3.1(d) Independent samples t-test Results

	4.3.2 English Writing Intrinsic Motivation Questionnaire Results
	4.3.2(a) Descriptive Statistics of English Writing Intrinsic Motivation
	4.3.2(b) Assumptions Test of English Writing Intrinsic Motivation
	4.3.2(c) Levene’s Test of English Writing Intrinsic Motivation
	4.3.2(d) Independent samples t-test Results

	4.3.3 English Writing Extrinsic Motivation Questionnaire Results
	4.3.3(a) Descriptive Statistics of English Writing Extrinsic Motivation
	4.3.3(b) Assumptions Test of English Writing Extrinsic Motivation
	4.3.3(c) Levene’s Test of English Writing Extrinsic Motivation
	4.3.3(d) Independent samples t-test Results


	4.4 Summary of the Quantitative Findings
	4.5 Research Findings of Qualitative Study
	4.5.1 Identification of Themes for the Study
	4.5.2 The Process of Sorting the Themes and Developing the Codes
	4.5.3 Active Learning Environment
	4.5.3(a) Teachers as facilitator
	4.5.3(b) Classroom Engagement
	4.5.3(c) Collaborative Assessment

	4.5.4 Learning Competence Development
	4.5.4(a) Problem-solving Skills
	4.5.4(b) Positive Attitude
	4.5.4(c) Learning-using Integrated


	4.6 Summary of the Qualitative Findings
	4.7 Conclusion

	CHAPTER 5  DISCUSSION AND CONCLUSION
	5.1 Introduction
	5.2 Summary of the Findings
	5.3 Discussion of Research Findings
	5.3.1 The Effect of the POA on Students’ Writing Achievement
	5.3.1(a) English Writing Language Achievement
	5.3.1(b) English Writing Content Achievement
	5.3.1(c) English Writing Structure Achievement

	5.3.2 The Effect of the POA on Students’ Writing Motivation
	5.3.2(a) Writing Intrinsic Motivation
	5.3.2(b) Writing Extrinsic Motivation

	5.3.3 Student’s Writing Experience
	5.3.3(a) Teachers as Facilitator
	5.3.3(b) Classroom Engagement
	5.3.3(c) Collaborative Assessment
	5.3.3(d) Problem-solving Skills
	5.3.3(e) Positive attitude
	5.3.3(f)  Learning-using Integrated


	5.4 Explanatory Findings from Quantitative and Qualitative data
	5.5 Implication of the Study
	5.5.1 The Implication to Theories
	5.5.2 The Implication to Practice

	5.6 Recommendation for Future Research
	5.7 Conclusion

	REFERENCES
	APPENDICES
	LIST OF PUBLICATIONS


