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ABSI'RAK 

Jika setiap individu itu berbeza dari individu lain dalam 

keadaan fizikal dan psikologikalnya, begitu juga institusi-institusi 

pengajian tinggi boleh dibezakan dari segi struktur, objektif,kursus, 

guru,buku,ujian,syarahan,peraturan-peraturan, undang-undang dan sikap 

ahlinya. Akan tetapi sesebuah institusi pengajian tinggi sepatutnya 

mempunyai ciri-ciri tersendirian, bersesuaian dengan kedudukannya, yanc;; 

menjadikannya lebih daripada satu koleksi objektif-objektif,sikap-sikai 

dan sifat-sifat. Keadaan inilah yang mengasingkannya dari institusi 

lain dan walaupun sifat ini tidak boleh didefinisikan dengan tepat, 

ianya akan mempengaruhi kita pada ~aat kita melangkah ke alam institusi 

itu. Pengaruh ini mungkin menjadi kuasa pembina yang kuat pada semua 

yang menuntut dan bekerja di dal~ya. 

Kajian ini telah memeriksa persekitaran satu maktab perguruan di 

Pulau Pinang. Mengikut pendapat penulis, beberapa_-perkembangan sahsiah 

yang paling be'rerti terus berlaku pada masa individu itu ada di maktab 

dan perbezaan-perbezaan dalam aspek-aspek persekitaran formal dan 

informal akan meninggalkan kesan-kesan yang berbeza-beza itu. Berdasar· 

kan neollege and university Envirohment Scales (CUES)" yang dibentuk 

oleh C.R.Pace, kajian ini telah membandingkan persepsi-persepsi berbagaj 

bagai kumpulan dalam maktab dan juga persepsi penuntut-penuntut terhadai 

persekitaran mrui~ab mereka dengan persekitaran institusi-institusi di 

tempat-tempat lain. 
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CIJES terdiri daripada lima skala1 setiaJ? skala l!lengandungi 

aua puluh item. Skala-skala tersebut ialalL keprak.tikan cpractica 

lity ), kesedaran (awareness), kesarjanaan (scholarship )1 perkongsia 

(canmunity ) dan ketertiban (propriety), Responden..-responden menun 

jukkan sama ada mereka bersetuju atau tidak dengan item-item 

berkenaan dengan lima aspek persekitaran ini. Mengikut persepsi-, 

persepsi yang telah diperolehi, persekitaran Maktab Perguruan Sri 

Pinang boleh disifatkan sebagai suatu yang menegaskan ketertiban 

dan kepraktikan, sedangkan kesarjanaan dan kesedaran tidak diberi 

banyak perhatian. 

I dentifikasi juga telah dibuat mengenai beberapa keadaan 1 amaJ 

dan peraturan yang boleh menolong pendidik-pendidikmencapai tuju~ 

latihan perguruan. Adalah sangat-sangat diharapkan bahawa pelbagaj 

saranan berkenaan dengan aspek-aspek persekitaran maktab perguruan 

yang dikemukakan dalam kajian ini akan diikuti dengan perubahan­

perubahan dalam keadaan, amalan dan peraturan maktab supaya suatu 

persekitaran yang lebih unggul dapat dibentuk, 
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ABSTRAcr 

As individuals differ in their physical and psychological 

make-up so do institutions of learning differ in their physical 

structures, objectives, sets of courses, lecturers, books, tests, 

rules ana regulations and the attitudes of their members. However 

any institution worthy of its name, will have a character of its ow. 

a persdnality which makes it more than just an assemblage of object. 

attitudes and attributes. This characteristic atmosphere makes it 

different from other environments and though eluding attempts to de: 

it accurately, nevertheless, exerts an influence on and may even ac· 

a powerful developing force upon all who study and live in it. 

This study is an attempt to examine the environment of a teach1 

college in Penang. It is the contention of the writer that signific 

personality development continues to occur during the years in cpllE 

and that differences in both the formal and informal aspects of the 

environment make for differential impact on the students. Using thE 

College and University Environment Scales (CUES) developed by C.R.I 

the study has attempted to compare the perceptions of the different 

groups o£ people within the environment as well as the general envi1 

ment of the college as perceived by the students to the perceived 

environments of'other institutions of learning. 
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The hundred !.terns of CIJES.fox:m fiye scales of twenty i..teros 1 

the scales being; practicality, awareness, scholarship, communi.t 

ana propriety, Each item describes a feature of the scale to wt 

it belongs. Respondents indicate their agreement or disagreemen 

with the items pertaining to these five scales, based on their 

perceptions of the environment. The results of the survey indic 

an environment which emphasizes practicality and propriety, with 

relatively less emphasis on scholarship and awareness. However~ 

the results were found to differ, depending on the respondentts 

sex, educational background, elective group and position in the 

environment. 

Besides characterizing the environment and accounting for th 

differences in the perceptions obtained, identification was also 

made of those conditions, practices and procedures, both formal 

and informal, that might aid educators in the attainment of the 

objectives of teacher training, It is hoped that the various 

aspects of the environment of the teachers college as revealed in 

the study will result in specific changes in the teachers college~ 

to meet with the wider educational goals as well those establishec 

by the ministry's teacher training programme, 
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INTRODUCTION 

The great majority of studies in contemporary education in Malays! 

have dealt with either the schooling system or government policies. It 

is only lately that efforts ha~e been made to study a vital part of the 

educational system - namely the teachers themselves. It is an acknow-

ledged fact that the quality of an educational system is not only depenc 

on the strength and clarity of policies, the excellence of physical fac-

ili ties and the type of students but also the teachers themselves. In 

1980 the primary, secondary, vocational and technical schools together 

had an enrolment of more than 3.3 million (Third Malaysia Plan,· 1976-

1980 ). The responsibility of educating this enormous number of students 

1 falls on the shoulders of 107,153 teachers. TO a large extent the 

quality of the education imparted by these teachers depends on the value 

motivation and commitment of these teachers and the quality of the 

training that they themselves have received prior to their service in 

school. 

Much effort has been made by the authorities to establish a formal 

syllabus for the teachers colleges whi~h would provide the teachers with 

both the practical training as well as the academic training._ necessary 

2 
for them to become good teachers. This formal syllabus has often been 

1. This figure for 1978 is derived fran Ahmad b.s~alleh's tables in 
"Ke Arah Pendidikan Bermutu, Pendidik rum Pendidikan 1 Vol~ 2 No. 1 
January 1980. 

2. ·See for instance, Second Malaysia Plan, 1971-1975, Mid-'rexm Review­
Position Papaer on Teacher Training, Teacher Training Division~ 
Ministry of Education, Malaysia and Jawa"tailkQ.asa Mengkaji Matlamat­
matl8J]lat Latinan Perguruan, 1971. S>me of the recommendations are 
discussed in Chapter One. 
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taken as the 'curriculum' of teacher education;fram time to time it ha: 

been modified but basically its defining characteristics have remained 

the same, namely, formal contact between staff and students in regular 

classroom activities. Contact hoars are divided among the various 

disciplines and emphasis is placed on the mastery of the formal syllabt 

Notwithstanding the obvious importance of the formal syllabus as a tool 

of training., the writer is of the opinion that it is the totality of tb 

learning experience provided to teacher trainees which really determine 

their attitude towards the profession and accounts for the teaching 

characteristics of the trainees at the end of the course. The totality 

of the learning experience means not only the learning process during 

~e qispensation of the formal syllabus but also the wider matrix of 

f~ctors which impinge upon the student trainee inside and outside the 

classroom. Therefore, the academic and non-academic character of the 

college, the quality of the learning facilities, the extent of extra­

curricular involvement, the social relationship the student establishes 

with his peer group as well as with his teachers, the values and stand~ 

which are seen as emphasized by the college, including socio-cultural 

and professional - all of these can be said to constitute the eurricultm 

of the teachers training college. The value of such a definition is ~ 

it does not set apart the formal syllabus from its wider institutional 

setting; neither doe~ it ascribe the standard of performance of the 

teacher trainee to a simple unicausal explanation. Rather it recognizes 

the interrelationship of several factors and the complexity of arriving 
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at a satisfactory explanation for the values or performance of the 

students. It is because of this broader definition of the curriculum 

that this study will specifically focus on the environment of a teache 

training college. 
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Chapter One 

TEACHER EDUCATION IN MALAYSIA 

A. Aim~ and Content 

There are two main types of teacher training institutions in 

Malaysia; ~he non-graduate teacher training institutions administered 

by the Ministry of Education and the various graduate faculties, schoo: 

or departments of education run by the tmiversities. Until the early 

60's the emphasis of teacher training had been in meeting the require-

ments of the school and thus the curriculum of the teachers colleges 

had centred around teaching methods and the teaching of primary school 

1 subjects. 

Apart from the need to unite the nation, the late 60's also saw 

increasing emphasis being placed on technical, scientific and 

vocational education. There was clearly a need for a review of the 

teacher education curriculum and the formulation of a definitive 

tacher training policy in view of the ~apidly changing conditions. 

Thus in 1969, the Teacher Training Policy Review Committee
2

, pranpted 

1. For instance, until 1963, the primary teacher training curriculum 
provided a total training time of twenty hotirs per·weekl half of 
which was devoted to the 1nain and secana language and only one 
to two hours per week were devoted to the Study of education~ 

2. This was the connnittee formed to review tea.eher edUcation. under 
the ~cond Malaysia Plan, 1971-1975. 
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1 by these factors, set up a subcommittee to 

(a ) define the aims of the primary and secondary 

teacher training colleges and to consider the 

extent to which the programmES were geared to 

the needs of the schools 

(b ) review the syllabuses in relation to the 

proclaimed aims 

(c) consider the desirability and feasibility 

of coordinating and integrating the hitherto 

separate teacher training programmes in the 

secondary and primary training colleges. 

(Wong and Chang: 1973 p.86 ). 

The Committee presented its findings to the National S~inar. on 

Teacher Education organized by the Ministry of Education in Decembei 

1970. It was of the opinion that teachers who were to be responsibl 

for implementing the nationaleducational policy at ground level shou 

possess certain qualities, both innate and acquired. It was not onl 

important to produce good professionals with a thorough grasp of wha 

they were required to teach and who were capable of imparting and 

transmitting knowledge along sound pedagogical lines but 

ttdefinitive provisions must be made for the personal 
development of the teacher as an individual even as 

1. It was chaired by Professor Slm Wong Kooi, Dean of the 
Faculty of Education, University of Malaya. 
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his professional needs are being catered for. If 
it is expected of a teacher to instill in his pupils 
feelings of loyalty for this country he must himself 
develop these feelings .•.• he will need to develop 
right attitudes to people and to various branches 
of knowledge if his pupils are required to cultivate 
such attitudes, he must be assisted to develop into 
a well rounded personality if he in turn is required 

1 to help his pupils to achieve all round development." 

As a result of the recommendations of the Committee , the 

Committee of Study to review the COurses of S tu¢ly at the Teacher 

Training College, 1972 (Jawatankuasa Menyemak fiemula Kursus~ursus 

2 
Pengajian Maktab-Maktab Perguruan 1972 ) decided to integrate the 

primary and secondary teacher training schemes into one common 

programme. The objectives of this programme, commonly referred to 

as the Integrated Teacher Training Programme, (Rancangan Latihan 

3 
Perguruan Berse~du ), are 

(a ) to provide trained teachers of high calibre 

in sufficient numbers to meet the increased 

needs of the country 

1. General and S J?ecific Aims of Teacher Training in Malaysia 1 

Jawatankuasa M~ngkaji Tujuan-Tujuan Latihan PerQUEuan, 
Kementerian Pelajaran, Mei 1911 p. 2 

2. This camnittee Wa.s headed by Tuan: Hj. Lokman bin Musa, then 
Director of TeaCher Training, Ministry of Education. 

3. Keinenterian Pelajaran-: 19:71, p.4 
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(b ) to cater for the requirements of all types of schools 

\'li thin the system 

(c ) to produce teachers motivated strongly to 

(1 ) be active agents in creating a united 

(ii ) 

(Hi) 

Malaysian nation dedicated to the democratic 

way of life 

1 instil in pupils the ideals of Rukunegara 

meet the challenges of developing the 

potential human resources of the youth of 

the country to meet its manpower needs 

(iv ) stimulate in pupils the growth of aesthetic, 

moral, physical and intellectual qualities 

necessary for living full and satisfying lives. 

Today there are twenty five teachers colleges in Malaysia, 

the majority of which are fully residential. Students urider the current 

Integrated Programme follow a common core curriculum with electives 

1. The main objectives of Rukunegara or national ideology adopted in 
1970 are (l ) the maintenance of· a democratic way of ·life 

(il ) the creation of a just society 
(iii) the pursuance of a liberal appr.oach to the rich and 

diverse cultural traditions 
(.iv) the building of a progressive society oriented to moderi 

science and technology. 
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t.o enable them to specialize in primary or lower secondary school 

teaching during their second year of training. The core courses 

comprise Bahasa Malaysia, English Language, Education (including 

Teaching Practice ) and Physical and Health Education. The subjects 

for specialization include Bahasa Malaysia, Teaching of English as 

a Second Language, • His tory 1 Geography 1 Commerce 1 S cience 1 Mathema tj 

Agricultural Science 1 • Horne S cience 1 Arts and Crafts 1 Industrial Art 

Vocational subjects 1 Music and Physical and Health Education. 

Before the launching of the Integrated Training Programme, the 

training of teachers for the primary and lower secondary levels were 

conducted separate from each ot.lJ.er. This hierarchical system did not 

allow for dialogue between teachers of secondary schools and those in 

the primary schools. Moreover, with the exception of three colleges 1 

the primary school training centres had no residential facilities and 

were commonly referred to as Day Training Centres. Another practice 

which tended to add to the stratification was the acceptance until 

19681 of trainees with only three years of secondary school education 

into these centres as compared with a minimum of five years for the 

other programme. 

Besides sharing common core courses, the Integrated system differs 

from the previous systems in the following respect.s: 

(a ) subject content and teaching methods are not 

separated 
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i ) all trainees are required to be proficient 

in the two languages, Bahasa Malaysia and English 

(c) there is greatPr emphasis on co-curricular 

activities as proficiency in the classroom 

alone is no longer acceptable. 

1bere is also greater emphasis on the teaching of civics, religious 

and moral education. 

The existing colleges can accommodate about 12,000 trainee 

teachers a year (Chan Siang Sun, as quoted in New Straits Times 

Press, June 2L,, 1980). There is no fixed recruitment figure per 

year, the intake into the colleges being dependent on the needs of 

the country. 1 Intakes for the years 1971-1980 are as follows: 

Table 1: Intake of Trainees into Teachers 

Training Colleges in Malaysia, 1971- 1980 

Year 1971 1971 1973 1974 1975 

No. 1,048 1,833 2,173 2,884 3,421 

Year 1976 1977 1978 1979 1980 

No. 5,352 5,959 5,870 5,550 5, 770 

1. These figures are based on those given by T.Hj. MOhd Ali b. 
Ibrahim, Director of Teacher Training for the years 1971-78 
and Datuk Chan Siang Sun, New Straits Times Press, June 24, 
1980 for 1979-80. 



10 

The Three Year Course 

As redefinition of the specific aims of education and the 

adoption of the national ideology have resulted in the revision 

of the operational objectives of teacher training and in the 

launching of the Integrated Teacher Training Programme, so also 

have changing conditions within the country in general, and in 

developments in the field of education in particular affected the 

programme· itself. There have been changes in the organization of 

teaching practice, wider implementation and use of educational 

technology as illustrated by the current emphasis on micro-teaching, 

and revisions and additions to the syllabuses, as for instance the 

addition of Moral Education and Islamic Instruction in 1978. 

An attempt has been made to evaluate the effectiveness of 

the Integrated Teacher Training Programme. In 1977 answers to 

wide ranging questions on the effectiveness and usefulness of the 

courses offered and the activities undertaken were solicited from 

teachers who had passed through the programme. Heads of schools 

were also requested to rate the teachers on matters such as class 

control, attitude and relationship with their pupils. 1 Among the 

suggestions forwarded by the respondents were 

(1) the need to increase the general knowledge 

of the teacher trainees 

1. 444 teachers responded, but only 248 questionaires were 
completed in full. The return for head teachers was 98. 
'§oal Selidik Mengenai Latihan Perguruan Bersepady., Bahagian 
Latihan Guru, Kementerian Pelajaran, September 1977. 
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(2 ) the need to place greater emphasis on skills 

that would enable teachers to assess and 

evaluate their pupils' progress/weaknesses 

(3 ) lengthening the period of both training and 

teaching practice. 

One recurring theme which has become increasingly problematic 

is the duration of the teacher training programme. Additions to the 

syllabuses have generally been solved by increasing the number of lectt 

hours per week. This has resulted in overburdening the trainees to 

the detriment of the wider objectives of self improvement and developme 

The obvious solution would be to increase the duration of the course. 

This has long been voiced by heads of colleges, heads of schools, 

lecturers, administrators and trainees but has not been implemented 

sooner because it would mean a dislocation .in the supply of teachers: 

for the extra year when the teacher trainees undergo training, there 

will be no teachers leaving the colleges. The implementation of the 

three year training programme in 1981 comes at a time when the demand 

for teachers has stabilized and attention is being focussed on the 

quality of the teachers leaving the colleges. Although its implement­

ation ation has resulted in the revision of some of the existing terms 

of entry and a reduction in the intake into the colleges ( given the 

existing capacities) the advantages are many! trainees will have more 

time to improve themselves through self study as the course would be 
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less examination oriented, less theory-oriented and more personality 

formative. More stress would also be placed on practical as well 

as remedial aspects of teaching. 

The three year course is but one of several efforts being made 

to improve teaching and learning in schools. There is increasing 

awareness that teachers have to be not only academically qualified 

but also suitably trained; the instrument of training, namely, the 

curriculum should not only cater for the professional development of 

the teacher trainee but also offer scope for his personal development. 

The three year course will modify considerably the nature of the 

social interactions and the overall environment of the college. How 

will the extended one year of the course influence the environment 

as regards the training of the teachers? What impact, if any, will 

the three year course have on the characteristics of the teacher 

trainees? Will the changes to the curriculum, the length of the 

programme and the overall environment of the college be sufficient to 

bring about the desired changes? 

B. Subject of · St:adx_ 

Maktab Perguruan sri Pinang (Sri Pinang Teachers College ) was 

official~y declared open in June 1957 on the site of the former 

Green Lane ~hool, Penang, Then known as the Day Training Centre, 

it~ expressed aim was to train teachers £or the primary schools.1 

1. This was in accordance with the recommendations of the Razak 
Committee, the body appointed immediately after the first 
election in 1955 to look into and to make recOmmendations on 

the state of education in the Federation of Malaya. 
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Minimum entry qualifications was three years of secondary 

education (Lower Certificate of Education or Sijil Rendah Peperiksaan 

In 1966 the original three-year course of training was shortened 

to two years and entry was restricted to candidates who possessed 

a School Certificate or Malaysia Certificate of Education (that 

is,a minimum of five years of secondary education). Following the 

implementation of the Integrated Teachers Training Programme in 1973, 

the college began taking students for both primary and secondary 

schools. Its present name, Maktab Perguruan Sri Pinang (MPSP) in 

use since 1976, was officially gazetted only in April 1979. In 

September 1979, the college vacated its old premises for the site 

of the former Maktab Perguruan Jalan Northam in Northam Road, Penang, 

so as to allow for the rebuilding of the college on its original 

site, the college having long outgrown many of the original 

facilities. The present site is also hardly adequate but there is 

at present, a fully equipped micro-teaching studio, an audio visual 

room and a Home Science-cum-Science block beside the usual lecture 

and administrative rooms. 

In 1957, the student intake consisted of three separate 

streams, the English strerun comprising fifteen groups of students, 

the Malay stream comprising two groups of students and a Chinese 

stream of three groups of students. Today there are thirteen groups 

of students who are in three different elective groups. Each group 

averages thirty students and the total enrolment for the college in 

1980 stood at 371. 
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Table 2: Student Enrolment: HPSP 1 1980 

Electri ve Group lst. Year No. 2nd. Year No. 

-------"'" ~--<-•=~r-.c--~·=-=-~· _,__._..__-

PPAK(A) Early Childhood 
Education -- general 2 groups 60 2 groups 55 

PPAK(C) Early Childhood 
Education - Chinese 3 groups 85 2 groups 55 

PPAK(I) Early Childhood 
Education- English 2 groups 56 2 groups 60 

Total 7 groups 201 6 groups 170 

-------------

The student breakdown is indicated in Table 4 below: 

Table3 Composition of Students, MPSP, 1980 

Malays Chinese Indians 

Male Female Male Female Male . Female 

First Year 56 43 16 80 6 

Second Year 64 42 25 36 3 

Total 120 85 41 116 9 
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The academic staff of thirty-three is also varied and compared 

to other newer colleges, it has a lower proportion of graduate staf~ 

(only 45%). This is because of a higher proportion of staff who have 

been with the college since the early sixties when it was the policy 

to recruit non-graduate staff for the day training colleges. 

The curriculum of MPSP is that prescribed by the Ministry of 

Education, na~ely, Principles of Education (including School Practice), 

School Subjects, Special Subjects (Chinese arid Teaching of English 

as a Second language), Moral and Religious education. These are 

taught in the mornings and early afternoons. Late afternoons are 

usually given over to games, sports, clubs, societies, uniform 

bodies and other extracurricular activities. Time devoted to core 

courses and extracurricular activities are the same for the various 

elective groups, the only difference being in the hours allocated 

for the special subjects. Male students also do not follow the 

Home Science course prescribed for female students. 

Entry into the college is made by a selection board outside 

the control of the staff and principal of the college. Each student 

receives an allotvance of two hundred dollars monthly towards board 

and lodging for theduration of the two year course, there being no 

hostel facilities. 

B.esides conducting the two year full time pre-service course, 

the college is also involved in a three year part-time course for 
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temporary teachers in national type (Chinese ) schools during the 

holidays. There is a trial kindergarten class within the college. 

Originally under the auspices of UNE5C0 1 it has since January 1980 

been incorporated into the college proper. In service courses are 

also conducted by the staff of the college from time to time as 

directed by the Ministry of Education. 

Its initial position as a day training centre, the higher prop­

ortion of non-graduate to graduate staff, the non-residential nature 

of the college and its current temporary site have all worked to 

produce an environment particular to MP S P. H.ow do these features 

of the environment influence the social as well as the academic 

nature of the trainees and the college? In Chapter Two an attempt 

will be made to define the environment and to outline its main 

features. 
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Chapter Two 

DEFINING THE ENVIRONMENT 

As individuals differ in their physical and psychological 

make-up, so also institutions of learning differ one from the 

other. Each institution not only has its 0~1 students and teacher 

but it also has its prescribed sets of courses, books, tests, 

lectures and extracurricular activities. Apart from these, each 

institution is further characterized by its o~ facilities, physic< 

structures, rules and regulations. Together they constitute the 

elements of what is conunonly referred to as the 'environment' of 

the institution. Hmv to characterize this environment has been a 

persistent problem in research on higher education. Descriptions 

vary, depending on the field of specialization and intention of th 

researcheri thus the environment has been termed in a general way a 

vocational, technical or collegiate, that is according to the type o 

training offered. It has also been more specifically identified in · 

of the physical and educ~tjonal facilities,age structure of the stu& 

and their prevalent characteristics. 

Though opinions differ in the characterization of the envirot 

ment and the ways to measure or quantify it and its efficiency, it 

cannot be denied that the environment provides opportunities for 

the acquisition of new knowledge, beliefs and skills by chat1ging the 

student's sensory input. These changes in sensory input may result 

in several changes: in the student's immediate subjective experience 
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in a temporary or situational change in behaviour, in a lasting 

or relatively permanent change in the student's experience and in 

a lasting or relatively permanent change in the student's 

behaviour (Astin: 1968,p.3). It is for these reasons that studies 

on the environment of learning instituticns have been deemed relevant 

Most educational practices are tailored to produce changes of the 

latter two types,that is, lasting or relatively permanent change in 

the student behaviour and experience. In the context of the.schools 

and teachers colleges, those changes that are generally promoted are 

those which produce specific knowledge, beliefs and skills perceived 

as valued by society and by the authorities which manage the 

institutions. 

Because the environment is not easily defined and the elements 

within it numerous, attempts at assessing the influence of the 

environment have tended to be confined to the curricular aspects of 

the environment, for example, the impact of the curriculum on student 

learning. This is not surprising in view of the fact that students 

spend the great part of their time in college guided and instructed 

in the curriculum, which is the main and often the only formal 

instrument for meeting the objectives of the institution. As with the 

environment 1 thex~ are problems in arriving at a suitable definition 

for curriculum. It ha~ variously been defined as a course of study, as 

a planned composite effort of any institution to guide.student learning 

and .in a wider context ,...Jis_ consisting of all• the planned experiences 

provided by the school to assist .the pupils in ·.:attainin!J'.the. desl.gna~e 

outcomes to the best of their abilities. ( Neagley and Evans: 1967,p.2) 
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Formally conceived and designed, it can be considered an essential 

component of the environment hut it should be noted that it is onl 

an aspect of the environment that is planned. Learning, however, 

cannot be restricted to only those aspects which are planned. To 

do so is to ignore the fact that the school or institution 1s a 

complex social system with a net'ivork of interactions, some of whicl 

arise from unplanned or spontaneous situations and others from 

planned situations. Although the formal curricultnn does have an 

impact on the experiences of its re,cipients, there appears to exis 

also a hidden, non-formal, unseen curriculum which is equally 

important in contributing new knowledge and in shaping attitudes, 

beliefs and values. 

This unseen curriculum is much more difficult to distinguisl 

and has given rise to some controversy, for if it is difficult to 

define the curriculum, the problem is even greater in attempting to 

define something 'ivhich is hidden or ·which is unseen. It has been 

described as "those organizational aspects of school life and the 

informal interpersonal relations among members of the school conn:nuni 

that serve unofficially and often insidiously, the functions of 

socialization." (Saylor and Alexander: 1966, p .149). A similar view 

refers to it as 11 the prevailing social arrangements Ln which schoolii 

takes place which· affects students' modes of thinking, social norms 

and principles of conduct" (Dreeben: 19 76 ,p .112). A more encompassir 

view is taken by Kohlberg who identifies it as moral education by 
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which one learns to accept and adapt to crowds, to praise and to 

the power structure of the school (Kohlberg: 1970). In more 

specific <terms the hidden curriculum is said to include such 

important learning as understanding alternative orientations to 

the 'official' knowledge of the school, how to satisfy teachers' 

requirements, how to respond to the knowledge or normative content 

in ways that are acceptable to one's peers as well as one's teacher: 

Response to the hidden curriculum may well be at least as important 

for the personal survival of the student as his response to the 

official curriculum (Eggleston: 1977,p.l5). 

These vie\vS of the hidden curriculum indicate one important 

distinction between the formal and the hidden curriculum; that where 

the former is conscious and deliberate, the latter is unintended, bu 

includes learning in the cognitive, affective and psychomotor domain 

that are acquired concurrently with the planned curriculum. 

For the purpose of this study 1 the environment of MP S P refer 

to both the formal and informal aspects of the curriculum, ( e.g. pre 

cribed courses 1 rules ana regulations 1 extra-curricular activities ) a 

well as those aspects of the physical environment mentioned earlier; 

namely, the buildings and other physical faCilities. It is essential 

that the research.instrument include items relating to all the above, 

especially those aspects of the hidden curriculum that have hitherto 

been neglected. 
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STATEMENT OF PROBLEM 

Statement of Problem 

This study is an attempt to describe the environment of a 

teachers training college in Penang, Malaysia by seeking answers 

to the following: 

1. (a) What is the nature of the environment 

of the teachers college as perceived 

by the teacher trainees? 

(b) Are there differences between the nature 

of the environment as perceived by the 

different teacher trainee group~? If so, why? 

· (c) Are there differences between the nature 

of the environment as perceived by the college 

staff and the teacher trainees? 

(d) Are there differences between the environ­

ment of the college under study and 

teachers colleges abroad? If so, why? 
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2 • H ov1 do teacher trainees as a body percei 

-the quality of teaching and the nature of 

coursework, staff-student relationship, ca 

morale and the general objectives of teach 

training'? 
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Chapter 4 

NEED FOR STUDY AND REVIEW OF LITERATURE 

Need for ·.study 

One reason for assessing differences among colleges is the 

realization that even at this relatively late level of education and 

learning, there are differences in the impact of different envirorunent 

on students. Specialists in the field are .. agreed that significant 

personality development continue to take place in the age group 17-25 

years and that the college years contribute significantly toward this 

change. (Feldman and Newcomb: 1969 ) • The stimuli provided by peers, by 

by classroom experiences and administrative practices are among the 

most significant sources of influences during the years in college. 

Differences in the general academic climate, in rules and regulations, 

in student-faculty interactions, in curricula, teaching and evaluation 

make for differential impact on the students and on student-staff relru 

ion ships. In the absence of such studj.es in Malaysia, this study hopef 

to make a small contibution toward furthering interest in the field. 

A study of the enviromnent is invaluable in that it can provide 

instructors and administrators of the college with infonnation and 

insights into the nature of the existing environment and help optimize 

the teaching -learning process and foster the development of relevant 

attitudes •. For example, what classroom practices and/or administrativ 

decisions can contribute towards training teachers of high calibre, 
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motivated strongly to be active agents in creating a united Malays 

nation, able to meet challenges and stimulate in pupils the growth 

of aesthetic, moral, physical and intellectual qualities? This 

is especially pertinent in view of the scarce physical and human 

resources of Third World countries. Besides providi.ng data for 

decision"'illald.ng on the above, a study of the environment can also 

in decisions concerning thE allocation of non-personal resources, 

as the physical facilities, economic resources as well as the forma 

and structural aspects of the college's procedures and policies. 

Thus a study of the environment of the college can also help in 

assessing the extent to which the college is in harmony with or 

contrary to the college's stated aims and objectives. In addition 

to aiding in decision4Daking, the environmental information obtainec 

from such a study can act as base-·line data towards the monitoring 

of the environment aimed at discovering those aspects of the 

environment that need to be modified or fostered to achieve these 

objectives, .such as student input, administrative practices, organiz 

tional structures, curriculum features, Cboth formal and informal). 

Another purpose for which environmental information may be useful 

is in decisions among institutions, namely those that involve the 

comparison of a teachers college with another, or the teachers 

colleges with other institutions of higher learning. 

Thus,information about the environment is useful in two ways­

in providing general information and in aiding decision~aking. The 


