


In terms of research conducted by the universities, the de-
partment always stresses that they must be of high interna-
tional standard. It also encourages researchers to get involved
in international projects and consultancies i order to generate
more funding. By doing so, universities’ dependence on gov-
ernment’s funding can be reduced.

Dato’ Professor Hassan would also like to see the interna-
tionalization of the Malaysian higher education system. Uni-
versities, according to him, “should think of the global chal-
lenges” and “should produce people who can challenge the
world.”

In addition, he hopes to see a few universities in Malaysia
achieve international research excellence, at par with MIT, Har-
vard and Cambridge. This, in his view, is not impossible to
achieve since as it is, there are already a few universities that
can be categorized as world class and highly competitive.

Challenges

The Department of Higher Education faces many chal-
lenges in achieving its objectives, one of which is the lack of
manpower due to the increase in the number of universities.
The hiring of academicians poses another challenge. Due to the
attractiveness of the industry, not many graduates are interested
in joining the academic world. A further challenge is to get uni-
versities to compete successfully in the mternational arena.

Strategies

To formulate policies for the higher education, the depart-
ment seeks assistance from universities in implementing cer-
tain related projects. The Institut Penyelidikan Pendidikan
Tinggi Negara (IPPTN) was set up to conduct research for the
formulation of these policies.

Another strategy is for universities to plan their manpower
development. For example, the current strategy to send lectur-
ers and future lecturers to overseas full time to do their PhD
could be reconsidered. They could do a twinning programme
instead of a full PhD abroad in order to save funding. As Dato’
Professor Hassan states, “new possibilities must be explored as
high and sophisticated technologies are at our finger tips nowa-
days.” Therefore, the universities must come out with various
mechanisms to train its manpower, be it the academicians or the
non-academicians as both complement each other. Currently,
only about 34% of the academic staff in the universities are
PhD holders. The department targets to create 75% PhD hold-
ers or scholars with equivalent degree in order to compete in
the international arena.

In the future, the Ministry of Education expects to have
35% of the population between 17 to 23 years old in higher
education as at present, there are only 26%. In order to achieve
this, the smaller universities must increase their intakes, num-
ber of staff and infrastructure. At the same time, the private sec-
tor must also play their role by having more private universi-
ties. Although there is a gap in terms of quality between the
public and private universities currently, it is expected to nar-
row down within ten years time as the accreditation processes
will be properly laid down.
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In view of that, the governance in the university must
be in line with the trend of the global challenges, in terms
of accountability, flexibility and operational procedures.
Academicians should be able to position themselves in the
global scenario, be more proactive and understand future
threats and opportunities. This global positioning requires a
lot of changes in the present mindset.

Additionally, the curriculum must be constantly en-
hanced, checked and vetted. Inputs from the faculty, alumni
and industries must be considered to ensure that it is rele-
vant to the job market and the outside world, without com-
promising the knowledge value.

In preparing the graduates for employment, soft skills
such as communication skills, personality and competitive-
ness must be improved. These skills must be strengthened
as they are important assets for future employment. Uni-
versities must also create awareness among students to bet-
ter understand other people’s cultures so that ethnic integra-
tion can be maintained.

Munir Shuib and Azman Azwan Azmawati
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A Case Study
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Introduction

In making public higher education more accessible to the
general population, the Malaysian government has been
encouraging improvements for student learning. In the
global marketplace, higher education is seen as a mecha-
nism in providing an essential infrastructure with which a
country can hamess its technological and creative poten-
tials. As part of this expanding ‘knowledge industry’, insti-
tutions of higher learning will be expected to place a
_greater emphasis on teaching, so that new developments
can be more quickly communicated to the broader commu-
nity. In the literature of evaluation studies in higher educa-
tion, the study of teaching has now become accepted rather
than exceptional, and there are fewer contemporary signs of
the traditional reluctance of lecturers to engage in self-
evaluation (Hounsell, 1997). Effective teaching matters
greatly and will continue long to be the case as many re-
searchers concur that higher education teachers contribute
significantly to the formation of the next generation of
workers, equipping them with the requisite knowledge and
generic skills necessary to sustain and develop the national
economy (William & Fry, 1994; Kember, 2001). At the
macro level, higher education teachers help to shape the
cognitive, emotional and moral development of individual
learners for their multiple roles as citizens, parents and
community members.

In this study, the term ‘adult students’ refers to former
primary school teachers coming to university to pursue
their first degree on a full-time basis while the term ‘young



adult students’ refers to students entering university upon
completing their Form Six. The purpose of the case study
was to investigate students” and course lecturers’ evaluation
of teaching effectiveness, students’ academic achievement
and students’ perceptions of their academic skills in a
higher education setting. The study rested on the premise
that for teachers of higher education to understand and gain
insights into student learning, they must understand learn-
ing from the students’ point of view. In this regard, their
evaluation of the instruction, curriculum and assessment
matters in their degree programme helps shape the curricu-
lum and embodies the purposes of higher education.

Methodology

The study consisted of four main groups of subjects:
135 Bachelor of Arts, English Language and Literature
Studies (B.A. ELLS) students who completed the Course
Experience Questionnaire, 44 students (selected according
to the demographic factors of age. gender and ethnicity)
who kept student journals over one semester (15 weeks)
and were interviewed, 10 course lecturers who completed
an adapted version of the questionnaire and the Approaches
to Teaching Inventory (ATI) survey (developed by Trig-
well & Prosser, 1996a) and 6 course lecturers who were
interviewed. The Course Experience Questionnaire (CEQ)
was administered to the student and course lecturer sample
in Week 13 of the 2001/2002 academic session. The CEQ,
developed by Ramsden (1991), is a questionnaire with 23
Likert-type items that assesses respondents’ educational
experience or perceived teaching quality in a degree pro-
gramme in the following domains: good teaching, clear
goals and standards, appropriate workload, appropriate as-
sessment and generic skills.

Findings and Discussion

The triangulation of findings (surveys, interviews and
student journals) revealed that the main comparison be-
tween lecturers’ and students’ perceptions of effective
teaching highlights the difference m terms of consistency.
The mean ratings of lecturers’ perceptions in all the five
domains of teaching quality are consistently high (mean
rating of 3.0 and above). In comparison, students recorded
lower means in most categories of teaching effectiveness
(see Table 1).

In this study, 22% and 20% of students had negative
perceptions of their lecturers’ ability to ‘comment on stu-
dents’ work’ and ‘give helpful feedback on how students
are doing’ respectively. Students’ mean ratings for
‘appropriate workload’ (2.1) and ‘appropriate assessment’
(2.4) show that a majority of students found the workload
‘heavy’, ‘pressured’ and students (46.6%) perceived their
assessment tasks as being dependent on their ability to re-
member facts learned in their courses rather than on their
ability to comprehend concepts learned.

Table 1: Mean Ratings of Students’ and Lecturers’
Perceptions of Effective Teaching

Domains of Lecturers’ Students’ Mean
Teaching Mean Ratings Ratings
Good Teaching 3.6 2.9
Clear Goals 3.5 2.8
and Standards
Appropriate 3.2 2.1
Workload
Appropriate 3.5 24
Assessment
Generic Skills 3.4 ” 32

The interview and student journal data supplemented
these quantitative results and provided students the peda-
gogical space to develop their own voice in resolving con-
flicts that exist in their educational experiences. The mean
ratings for the ‘generic skills” domain of effective teaching
reveal that both lecturers and students had a high level of
agreement with this variable. This indicates that the course
is able to inculcate the following six generic skills: prob-
lem-solving skills, working as a team member, being confi-
dent about tackling unfamiliar problems, developing the
ability to plan own work, written communication skills and
analytic skills.

Students’ perceptions of their academic achievement
and skills were investigated quantitatively and qualitatively
through the use of the CEQ, group interviews and student
journals. The major findings indicate that adult students
recorded better academic achievement than young adult
students and that female students did better than male stu-
dents. In terms of ethnicity, Chinese, Indian and minority
group (Eurasians) students attained better academic
achievement than Malay and Indigenous group (ethnic
groups from East Malaysia) students. Most students re-
corded positive perceptions of their academic skills of
‘comprehending lectures in English’, ‘reading skills in Eng-
lish’, ‘taking notes during lectures’ but had less positive
perceptions of their ability to ‘write in English’, ‘library
skills’, ‘study skills’ and ‘computer skills’.

Conclusion

The following recommendations are suggested in the

light of the findings of this case study:

e  Staff should provide effective feedback.

e Staff should be aware of the professional and per-
sonal characteristics students look for in their
teachers.

e Staff should communicate clear expectations to
their students and should state those expectations
early so that students can plan their schedules with
confidence.

e Staff should evaluate workload requirements in
their courses.
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e Staff should plan their assessment schedules appro-

priately.

e Staff should encourage active learning among stu-

dents.

o Staff should consider the needs of both adult and

young adult students.

This study acknowledges the fact that students’ percep-
tions of their learning context is an integral part of his/her
experience of learning and asserts that students’ perceptions
of teaching, assessment and course content and structure
within the natural setting of their academic discipline may
mfluence how students learn. It is widely documented that
sound teaching and assessment practices can easily contrib-
ute to ‘deep’ and ‘surface approach’ learning oufcomes.
There is a need for every teaching-learning situation or con-
text to tailor its own unique strategies which are sensitively
tailored to the particularities of curriculum purposes, aca-
demic discipline concerned and to the characteristics of the
course and institutional setting.
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Input-Output Relationship: A Case Study on Univer-
siti Utara Malaysia (UUM) Economics Graduates

Rosni Bakar
Faculty of Economics,Universiti Utara Malaysia

Introduction
In a free market economy, competition results in the best
allocation of resources as well as efficiency and high pro-

ductivity. As such, in education industry, public and private
universities compete to produce best quality graduates so
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that they are industrially marketable. The quality of the
graduates is often measured by their certificates (degrees).
The best are linked with a first class degree whilst the weak
are equated to the general degree. This in turn means that
the demand for university outputs by other industries will
be influenced by the class of degrees of the graduates. This
approach, however, is insufficient to reflect the contribution
of quality education service by universities to their products
(i.e. graduates). The value-added concept is overlooked in
the evaluation of local university service (public and pri-
vate). Value-added can be measured by identifying the rela-
tionship between the level of achievement of the student
before being accepted into the university (i.c. at the Sijil
Tinggi Pelajaran Malaysia - STPM, Matriculation and Di-
ploma levels) and the class attained in the university. A
high added value will be reflective of the education service
quality provided by the university to its graduates. By using
the value-added approach, this paper indirectly measures as
to how far the role of universities add value to the quality
of graduates produced.

Value-Added Approach: Assumptions of the Study

The value added approach propounded by Chapman
(1996) is applied in this study. However several assump-
tions need to be given due attention under this approach.
Firstly, the determination of input quality depends on the
results obtamed for entry into universities. Pre-university
academic achievement at the STPM, diploma and matricu-
lation levels are the basis of measuring input quality. As
such, the role of universities in enhancing student added
value between the pre and post university period can be
examined. Secondly, other inputs of a qualitative nature
and the history which influences output such as family
background, environmental influence are exempted from
the input-output relationship. Thirdly, students who obtain
marks below average are classified as weak or below-
average students. Those who obtain marks bordering the
average are moderate or average students and students
whose marks exceed the average are the best or above-
average students.

Analysis Framework and Interpretation

Figure 1 shows the relationship of academic achieve-
ment at the pre and post university levels and is divided
into four quadrants. The units on each axis are zscores
which express the position of individual observations in a
data set relative to the mean in standard deviation unit. (A
z-score measures how many standard deviations an obser-
vation is above or below the mean). A positive value ex-
plains academic achievement exceeds the average while a
negative value indicates the reverse. Based on the distribu-
tion of the observations in respective quadrants, the role of
universities in adding value to its products can somewhat
be identified. As an example, if universities receive stu-
dents whose entry merits are excellent, or above average,



and at the end of the course, the students obtain above aver-
age results, then the distribution of the observations will be
in the first quadrant. On the other hand, if the student’s en-
try level into the university is below average and the end
degree achieved is also below average, then the result will
be in quadrant III. Quadrants I and III show a positive rela-
tionship between the basic entry qualification and degree
results, that is, students with low entry qualification will
achieve poor degree results and students with high entry
qualification will achieve good degree results.

FIGURE. 1. Value added: A conceptual

framework.
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On the other hand, quadrants II and IV not only show
an inverse relationship between the entry level and the de-
gree result thus bringing the concept of value added and
value subtracted. Students in quadrant IV show there is
added value on the basic quality of academic achievement.
This means students with entry qualification below the av-
erage level obtained excellent results at the end of the de-
gree course. As such, universities have succeeded in proc-
essing lower quality input into high quality output. How-
ever, if students are in quadrant II, this implies that univer-
sities have lowered the basic quality academic value of the
students. If this is happening, this therefore, has important
policy implications on the teaching and learning approach
of the students.

Empirical Evidence in UUM Case

The research analysis focuses on the statistics of the
academic achievement of students at the pre and post
university levels with UUM economics graduates as a case
study. The entry requirement to university is based on the
STPM, matriculation and diploma results. The research
samples are economics graduates of 1998 and 1999 and are
analysed separately. The study reveals that the distribution
of observations are clustered in quadrants I and III for
both years. This means there is a strong and positive link
between entry qualification and students’ degree results.

However, there is also a value-added phenomenon, albeit
marginal, found in quadrant IV. The ‘subtracted’ value
though found in quadrant IT is insignificant. In the context
of this case study, it is not extreme to say that students
with low (high) entry merit will obtain low (high) degree
results. This is somewhat a predictable academic achieve-
ment trend.

Policy Implications

This research, nonetheless, cannot be construed as hav-
ing policy implications as it only involves the economics
graduates of 1998 and 1999. The findings of this study will
be more meaningful if it involves a study trend over time
and perhaps strategies can be put into place by the univer-
sity management to enhance added value on students to-
wards producing our graduates of higher value.

References

Chapman, K. (1996). Entry Qualifications, Deg;reé Results
and Value Added in UK Universities. Oxford Review of
Education, vol.22, no. 3, p. 251-264.

Hanushek, E. (1987). Educational Production Functions. In
G. Psacharopoulos (Ed.), Economics of Education: Re-
search and Studies. Oxford: Pergamon Press.

Woodhall, M. (1987). Cost Analysis in Education. In G.
Psacharopoulos (Ed.), Economics of Education: Research
and Studies. Oxford: Pergamon Press.

A Study of Institutional and Individual Factors
Influencing the College Choice Process

Choo Yeok Mee, Stefenie™
Introduction

The accelerated growth of private colleges in Malaysia be-
tween 1995 and 2001 has resulted in very stiff competition
in private education. This has led to a number of adverse
impacts on students and private institutions of higher
learning (PIHL) such as poorer quality of education, inade-
quate resources or in the worst situation the closing down
of PIHLs. To minimise or eradicate such adverse impact on
students and on PIHLs, an understanding of why students
choose to attend one particular private college over another
is important to the management and students of these pri-
vate colleges. This will help private colleges to better cater
to the needs of the public and in turn, to perform better and
remain in the industry. In turn, the public’s needs and pref-
erences will be better met and more opportunities will be
created locally for higher education for students.

A study was henceforth carried out to identify the vari-
ous institutional and individual factors considered by stu-
dents and parents in the process of choosing a college. The
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parent component was included as parents play an impor-
tant role in influencing their children’s college selection.

Factors Studied

A total of 29 choice factors classified under six catego-
ries were selected for this study. These institutional and
individual choice factors together with respective catego-
ries are presented in Table 1 below.

Table 1 29 Institutional and Individual Factors and the
6 Categories Selected for this Study

(D INSTITUTIONAL FACTORS
{A) Study Option
1. Availability of Field of Smudy
2. Availability of Program of Study
3. Availability of 3+0 Option
4. Timing of the Starting of a Programme
(B) Prestige
- Recognition of Programme of Study
. Reputation of Programme of Study
. Reputation of the Twinning Programme
. Reputation of the College
{C ) Logistics
9. Country of Twinning Programme
~10. Location of the College i
(D) Financial Consideration
M Tuitiontee
" 12. Availability of Scholarship/Financia] Aids
(E) Institutional Characteristics
13. Availability of dormilory
14. College Facilities
15. College Environiment
16. Extra-curricular Activities
17. College Size
18. Class Size
19. Quality of lecturers
20. Friendliness of Enrolment Counsellors
21. Quality of Administrative support staff |

ohLa

50| =1

(IDINDIVIDUAL FACTORS

(F) Source of Influence
22 Parents” influcnce
23. Student’s/Child’s decision
24, Family members’ influence
25. Péers’ influence
26. Alumni’s influence =
27. High School Counsellors’ influence
28. Education Counsellors’ influence
29, Meeting minimum entry reguirements

Samples and Results

A sample of 260 undergraduate degree programme stu-
dents and 58 parents was drawn from a private college. Re-
spondents were asked to rate the importance of the 29
choice factors on a scale of “1” to 5”7, with “1” being
“Not Important”, and “5” being “Very Important”. Results
of the ratings of the three most important factors are tabu-
lated in Table 2.
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Table 2 The Three Most Important Choice Factors
Rated by Students and Parents

Choice Factor Type of Factor | Ranking of Stuil Ranking of Parent
Students’ Mean Std.  § Parents’ Mean Sid.

Ratings Dev. i Ratings Dex,
FQuaiity of Leclurens Institulinnal 1 4.64 (.65 Dl i 2o 0.7

Student’s / Child™s Individual o 446 .80 3 439 0.79

Derision

Reputation of the Institutional 3 £32 (.80 3 439 .73

Twianing University ]

Reputation of Institutional 5l 4.38 0.8 F 2 445 1 087

Programme of Study : |

Students’ Ratings

Taking the three highest mean scores, the three most
important factors rated by students were: (1) Quality of
Lecturers, (2) Student’s Decision, (3) Reputation of the
Twinning University, (3) Reputation of the Programme of
Study.

The importance of “Quality of Lecturers” is supported
by Krukowski (1985), Wanat and Bowles’ (1989), Braxton
(1990), Annis and Rice (1993), and Coccari and Javalgi,
(1995). A good teaching faculty is indeed important as it is
the instrument of knowledge transfer to students. Moreover,
a student’s potential could be better realised if he or she
was under the guidance of a quality faculty.

The findings also show that “Student’s Decision” is
second in importance to students. As students are the ones
who will go through the studies, they are generally con-
cerned about making their own selections. Wanat and
Bowles (1989), and Annis and Rice (1993) showed that
despite students receiving influence from various sources,
the final decision of a college choice rests on students.

Both “Reputation of the Twinning University” and
“Reputation of Programme of Study”, were regarded by
students as the third most important factor. As off-shore
offerings of programme of study are limited compared to
those offered by the main campus, there might be a ten-
dency for local students to correlate the two factors. This
may explain why the two factors received the same rating.
Previous studies by Chapman (1979), Krukowski (1985),
Carmegie Foundation for the Advancement of Teaching
(1986), and Wanat and Bowles (1989) showed the popular-
ity of reputable institutions which ranked high for prestige,
recognition of its institutional name, excellent teaching fac-
ulty, research publications, desirable job placements and
good admission rates into prestigious graduate schools for
its graduates. All these institutional selection criteria are
found in the measurement of the “Reputation of the Twin-
ning University” and the “Reputation of the Programme of
Study” in this study. Hence, consistency in the importance
of the prestige associated with the twinning university and
programme of study is noted between the past and the pre-
sent research.

Parents’ Ratings

The three highest rated choice factors by parents were:
(1) Quality of Lecturers, (2) Reputation of Programme of



Study, (3) Reputation of Twinning University, (3) Child’s
Decision. Comparing the students’ and parents’ results of
ratings, parents too have regarded ‘‘Quality of Lecturers”
as the most important variable in selecting a college. This is
supported by Bowers and Pugh (1973), Litten and Brodigan
(1982), Litten and Hall (1989), and Quade (1994), whose
studies showed that parents, regardless of educational and
socioeconomic levels, emphasise lecturers’ teaching and
their accomplishments.

“Reputation of the Programme of Study” was rated
second in importance by parents. As supported by Kru-
kowski’s (1985) study, parents emphasised on prestige as-
sociated with their children’s college education and the
education outcomes. Parents, being the financiers of their
children’s education in most cases (except scholarship and
financial aid recipients), naturally emphasise the value of
education which is believed to translate into better career
opportunities for their children. Both the “Reputation of the
Twinning University” and the “Child’s Decision” appear
third most important to parents.

The importance of the “Reputation of Twinning Uni-
versity”, is supported by Bower and Pugh (1973), and
Quade (1994) whose studies stated that parents were most
concerned about academic quality, with focus on the status
of the university, faculty’s accomplishments and teaching
ability, and academic standards - attributes which are con-
sistent with the measurement of the “Reputation of the
Twinning University” in this study.

As for “Child’s Decision”, Wanat and Bowles’ (1989),
and Annis and Rice’s (1993) findings showed that the final
decision of a college choice rested with students despite
parents playing a pivotal role in influencing students in the
college choice process. This is consistent with the present
finding that parents regard their child’s decision to be one
of the most important factors in deciding a college. Parents
and students in this study could have discussed the various
choice factors during the college choice process, and since
students will be doing the study, their parents have left the
final choice to them.

Findings and Implications

The above findings indicate that academic quality, stu-
dent’s decision, and prestige are criteria considered by stu-
dents and parents during their institutional selection proc-
ess. These findings are mostly applicable to degree pro-
grammes in private colleges.

To realise the potential of students, academic quality in
terms of curriculum and lecturers needs to be maintained.
The Ministry of Education should continue to monitor the
course curriculum of twinning programmes in addition to
channelling its resources for the training and development
of academics. It should also encourage all institutions of
higher learning to be selective in their lecturer recruitment
exercise. Qualified lecturers with positive attitudes are es-
sence of a quality faculty. A private college which pos-
sesses a good teaching faculty has the strongest selling

point for attracting enrolment as “Quality of Lecturers” is
regarded as the most important factor by students and par-
ents.

As the final decision of a college is made by students,
the statutory bodies and institutions of higher learning may
like to pay more attention to prospective students, rather
than to parents, by providing information on career pros-
pects, courses and colleges/universities to influence their
choice.

Both parents and students believe that prestige associ-
ated with reputable twinning universities and programmes of
study will improve career prospects. Hence, private colleges
which offer twinning programmes should carefully select
their potential partner universities and thus the programmes
of study. It is noted that most students and parents select the
foreign twinning university and its programme before they
consider the local college offering the programme.

Recommendation

The findings indicate the need to emphasise on the qual-
ity of academic staff and to provide extensive information
on the status of the twinning university and programmes of
study to parents and particularly to students.
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The English Language Teaching Situation in Yemen

Hassan Obeid Alfadly, Faculty of Education, Hadramout University
Munir Shuib, School of Humanities, Universiti Sains Malaysia

Introduction

English is the only official foreign language in Yemen,
situated in the southern part of the Arabian Peninsula. It is a
tool for modernization and a prerequisite for finding a job,
particularly in the private sector, and for entering some
English-medium faculties (Badaroos, 1988). The language
is glorified in Yemen, receiving increasing importance
from the Yemeni government (Ibid). However, its educa-
tional policies regarding the teaching of English have sig-
nificant effects on Yemeni students. Studies have shown
that there is a decline in the general level of students’ profi-
ciency in English and a weakening of learners’ interest in
learning the language:

The Status of English language Teaching in Yemen

Prior to the 1970s, English was the medium of instruc-
tion at the school level in Yemen. However, since then the
Yemeni government has taken the decision of replacing
English by Arabic as the medium of mnstruction from the
school level up to the university level because it was be-
lieved that effective learning takes place only through one’s
mother tongue (Ghanem, 1978).

The changing attitudes of people and the different poli-
cies adopted by Yemeni Government have had drastic in-
fluences on the status and functions of the English language
in the country. After the unification of the two sectors of
Yemen in May 1990, the Ministry of Education has issued
a decree stating that English language should be taught as a
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compulsory subject from Form 7 instead of Form 5 in the
primary schools. Instead of eight consecutive years in
learning English, it decreased to six years, which as a result
significantly reduced students” amount of English language
exposure. This situation is worsened by the limited number
of hours students spent learning English in higher education
institutions. In Hadramout University, for example, English
language lessons comprise two hours per week only.

It is of no surprise that Arab learners of English en-
counter problems in communicative competence arising
from this situation. This fact has been clearly stated by
many researchers such as Abbad (1988) and Wahba(1998).
Despite formally leamning English for many years, many
students’ level of English language proficiency is still far
from satisfactory. An average Yemeni learner, it has been
argued, fails to perform day to day communicative chores
in English in his/her personal, professional, academic and
social spheres with an optimal degree of competence and
confidence (Sahu, 1999).

The policy to reduce and limit the contact hours for the
teaching of English necessitates pedagogical strengthening.
Some efforts have been made along this line such as the
introduction of new teaching materials for primary and sec-
ondary schools in Yemen which were prepared and pub-
lished by Oxford University Press for English Language
Teaching in the Arab World. This new production of Eng-
lish materials in Yemen reflects the government’s positive
policy towards English language teaching and learning as
becoming essential in a time of worldwide communication.

Despite their merits, unfortunately the materials have
many shortcomings, which render them unsuitable for most
Yemeni learners of English. According to Sahu (1999),
they are not properly graded for teaching vocabulary and
structures; do not take into cognizance the entry behavior or
the background knowledge of the learners for whom they
are intended. They are, nevertheless, good enough for any
group of learners in English saturated learning environ-
ment, but seem to be anything but appropriate for the envi-
ronment existing in Yemen where English has still to cover
a lot of ground.

What might be the implications of the present situation
on the future of English language teaching in Yemen? It is
worth pointing out at this stage that despite their low profi-
ciency level in English, most applicants are accepted into
higher education institutions to be enrolled in various facul-
ties including the English faculty, as reported by Abbad
(1988), cited in Rababah (2003). This situation is not re-
stricted to Yemen, but also applies to the Arab world coun-
tries in general. English-mediated faculties accept high
school graduates without taking into consideration their
proficiency level and whether or not they will be able to
manage.

Studies carried out at some Arab universities confirm
that graduates of English departments — students who have
chosen English as their major area — could not on the aver-
age cope with undergraduate university education through
the medium of English. What’s more, these graduates are















